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CHAPTER I 
STATEMENT AND BACKGROUND OF THE PROBLEM 
The necessity for follow-up studies.-- The purpose for 
which we educate has changed tremendously through the ages. 
It has passed through many phases since our country began. 
We realize this when we think back to the settling of the 
colonies when education was mainly for those preparing for 
law and the ministry. In Post Revolutionary War Days 
education was begun for those preparing for the navigation 
of ships. In the middle of the 19th century education for 
those preparing to carry on the businesses in the community 
was added. At the turn of the century secondary education 
as preparation for college was stressed. Today, it is 
education for living in a democracy, as well as many of 
those stressed earlier. 
There has been a continual process of change, sometimes 
slowly and at other times very rapidly. Since the 
Industrial Revolution this process has accelerated and we 
have entered an age of speciali~ation. The trend toward 
specialization has increased the school's responsibility 
for the individual pupil. 
-1-
says: 
2 
Arthur J. Jones, in his book "Principles of Guidance", 
"The changed conditions have operated to throw 
upon the school added responsibilities. It must not 
only care for the general education of the young man 
or woman but must assume a large part in providing 
training in cooking, sewing, budgeting, food values, 
handwork of various kinds, recreations, and even moral 
training. It is useless for us to say that the home 
is shirking its responsibilities, that it is unfair 
and unwise to shift these burdens from the home to the 
school. Some of them the school can do much better 
than the home.----If some of these duties can be done 
better by the home, then a part of the task of the 
school is so to train the present generation that when 
they grow up the home will assume a larger share ,_ of 
such responsibility than it does at present.----In the 
face of these changed conditions, it is clear that the 
school must assume a much larger part in the guidance 
of youth." 1/ 
In order to cope with this new responsibility the 
school needs more information about the pupils, especially 
after they leave school, and the school needs to evaluate 
itself and revise its procedures periodically. 
The follow-up study is a sound method for accomplishing 
this. Many writers such as Beery, Erickson, Forrester, Hahn, 
Hayes, Kelley, Kirkpatrick, Landy, Strong, and Traxler have 
recognized the value of the follow-up study • 
. 1/Arthur J. Jones, Principles of Guidance, New York, 
McGraw-Hill Book Company, 1945, pp. 6-7. 
3 
Leslie Chisholm, in his book "Guiding Youth in the 
Secondary School", sums this up: 
"Follow-up studies make two things possible in 
guidance. First, the information secured through 
the studies affords a basis for the evaluation of much 
of the guidance work as well as other parts of the work 
of the school. Second, the information is highly 
desirable in placement and other guidance work. This 
latter benefit applies both to former students and to 
students who are still in school." ?) 
An excellent study of the adjustment of post-school 
youth was made by the Implementation Co~mission of the 
National Association of Secondary School Principals. This 
s .tudy made on six selected schools was designed to find 
optimum methodology in the application of the follow-up 
studies. It also devised a survey technique which schools 
could use in aiding the adjustment of those pupils who 
terminate their education at the high school level. The 
published study was called 11 The Occupational Follow-up and 
J/ 
Adjustment Service Plan". 
gjLeslie Chisholm, Guidin Youth School, 
New York, American nB~o~o~k~C~o~m~. p~a~n~y=-,~~~~~~~~~~~~~ 
3/Byron c. Hayes and others, The School Follows Through 
TBul. 101), 1941, 164 pp. and Edward Landy and others, 
Occu ational Ad"ustment and the School (Bul. 93), 
Washington, D. c., 19 0, 1 0 pp. 
4 
The following theses deal with similar problems: 
v 21 y 
Howland , Randall , and Zabriskie • All of these studies 
and many others found in research agree that there is a need 
for follo\.J-up and there is value to be obtained from them. 
The methods employed in these studies are very similar. The 
use of the questionnaire is unanimous. 
T. L. Kelley says: 
"An act of human judgment is involved in getting 
any information about any phenomenon in any realm of 
thought, even in the so-called sciences, and that the 
only instrument available for predicting future values 
11 is the questionnaire." 
Purpose of the present study.-- The writer became 
interested in making this study after listening to 
Mr. I. H. Beck, the new City Manager of Norwich, speak to 
The Academy teachers. 
[/R. c. Howland, A Follow-Up Study of Former Students of 
Whitman High School, Unpublished :r-1aster' s Thesis, Boston 
University, 1952. 
2/R. E. B. Randall, A Follow-Up Study of the Dedham High 
School Class of 1939, Unpublished Master's Thesis, Boston 
University, 1950. 
1/T. L. Kelley, Scientific Method: Its Function in Research 
and in Education, New York, The Macmillan Company, 1932. 
5 
Beck said: 
"The segment of the population that sways elections 
within an old New England community are those that find 
employment within their community and settle down there. 
The larger percentage of these people are those that are 
least educated. This presents a threat to living in our 
democracy today." §I 
The desire to test the validity of this statement 
suggested other purposes for this follow-up:, which are as 
follows: 
1. To -determine the educational needs of the city. 
2. To determine if there is a group of young people 
not well served by The Academy. 
3. To help identify the areas of education that should 
be either improved, included in, or deleted from the 
present school program. 
4• To help the guidance department better serve the 
students and the community by determining the 
following: 
a. employment status of graduates 
b. educational status of graduates 
c. location of graduates 
d. financial status of graduates 
e. methods used in getting information about 
employment. 
yr. H. Beck, City Manager of Norwich, in speech to Academy 
teachers, January, 1952. 
6 
.5. To help the committee on "Curriculum Revision" build 
a program that will better fit the needs of the 
community. 
6. To help the committee on "Resource Survey For Norwichn 
better understand how the students educated here fit 
into the community. 
The City of Norwich.-- This city of 37,633 inhabitants 
9.1 is located in New London County in Eastern Connecticut. 
It began as a small village at the junction of the Yantic, 
Shetucket, and Thames Rivers in 1660, when the first settlers 
started the development of a nine square mile plantation. 
Table 1 shows that it has grown constantly since 1800. 
Actually it has grown constantly since 1660· for the apparent 
loss of population between 1782 and 1800 was due . to the 
incorporation and separation of Bozrah, F'ranklin, Lisbon, 
and Preston from the original nine square mile area in 1784. 
Table 1. Census Years' Population of the Area 
Called Norwich, Connecticut. !Q/ 
Census Years Population Census Years Population 
{1} .{2} {1} l2} 
1774 7,327 1870 16,6.53 
1782 7,32.5 1880 21,143 
1800 3,476 1890 23,048 
1810 3,528 1900 ~,637 1820 3,634 1910 2 ,219 
1830 .5,179 1920 29,68.5 
1840 7,239 1930 32,438 
18.50 10,26.5 1940 34,140 
1860 14,048 19.50 37,.571 
2/Alice K. Leopold, Connecticut State Register and Manual, 
State of Connecticut, 19$2, p. 220. 
!Q/ op. cit., p. 388-389 
7 
Today Norwich has become the shopping center and largest 
city in Eastern Connecticut while these other towns have 
remained small agricultural connnunities much the same as 
they were in their infancy. 
This area was called "Mohegan" by the Indians, but 
the first white settlers changed this to "Norwich" in due 
respect to their old home town in England. The strong ties 
that these first settlers had · for their homeland is 
reflected in the history of this area and the descendants 
still feel proud of their Anglo-Saxon ~cestors. 
One does not have to visit long in this clty to realize 
that the natives are very proud of their city's history and 
the people's ancestry. They well might be, for this area 
was settled by as an illustrious group of men and women as 
those that founded Plymouth, Massachusetts and the Bay Colony. 
However, in the ensuing years the inhabitants here became 
quite prosperous due to the naturally rich agricultural 
region, the abundance of water power from the many streams 
and the good inland harbor. This harbor is sheltered from 
the high seas, and yet benefits by the extra buoyancy 
provided at high tide by the more saline water of the ocean. 
The results of this prosperity is recorded in the large well-
preserved Salt-Box, Colonial, and Georgian houses which still 
line the older streets. The descendants of many of the old 
8 
sea captains, merchants, and industrialists that built these 
houses still occupy them. 
Attesting to the prosperity enjoyed here and the beauty 
of the city, Henry Ward Beecher called it "The Rose of New 
w England". The several small districts comprising the city 
are separated by the hilly topography of the region and they 
have often been referred to as the petals of "The Rose of 
New England". !.?/ 
The population of Norwich.-- During the years of the 
Industrial Revolution and since, Norwich has assimilated 
into the force of her manpower large groups of French, German, 
Irish, Italian, Jewish, and Polish people. Table 2 shows by 
percentages the changes in the total enrollment of The 
Norwich Free Academy affected by each nationality group. 
1i/W. c. Gilman, Norwich ~uarter Millennium, Hartford, 
~. s. Peck and Company, 1 12, p. 10. 
15/Ibid., p. 10. 
Table 2. Nationalities in the City Represented 
by the Percentage of Each Arranged by 
Years in the Total Enrollment of The 
Norwich Free Academy. !JI 
N ti a ona l•ti ~ es y ea "'S 
in the City 1903 1914 1925 ~936 
Jll l2) l3J _L4J {5) 
Anglo American Stock •• • 66 40 35 26 
French Canadian Stock •• 0 5 5 10 
German American Stock •• 3 7 4 3~ 
Irish American Stock ••• 25 30 27 16 
Italian American Stock. 0 0 0 7~ 
Jewish American Stock •• 3 15 20 10 
Polish American Stock •• 0 0 7 23 
Scattering ••••••••••••• 3 3 2 4 
Total •••••••••••• 100 100 100 100 
' 
The writer assumes this to be a good index as to the 
9 
percentage of the total city's population each nationality 
group comprised at the time. At present the total population 
of the city is divided up as depicted in Table 3. 
!J/Faculty, Trustees, and Alumni, The Growth of The Norwich 
Free Academ 1903 to 19 O, Printing Department of The Norwich 
Free Academy, 19 o, p. 19. 
Table 3. Nationalities in the City Represented 
by the Percentage of Each in the Total 
Enrollment For the Year 1946-47 at The 
Norwich Free Academy 
Nationalities in the City 
{1) 
Anglo American Stock •••••••• 
French American Stock ••••••• 
German American Stock ••••••• 
Irish American Stock •••••••• 
Italian American Stock •••••• 
Jewish American Stock ••••••• 
Polish American Stock ••••••• 
Scattering •••••••••••••••••• 
Total 
Percentage of Each 
100.00 
10 
As the make-up of the population of The Academy did 
not change much from 1936 to 1946 and the total enrollment 
did not change much from 1936 to 1953, the author assumes 
that Table 3 presents figures which would be much the same 
now as for 1946. 
The geographical location of Norwich.-- The present 
boundaries of the township of Norwich separate it on the 
north from Sprague and Lisbon, on the east from Preston, on 
the south from Ledyard and Montville, and on the west from 
Bozrah and Franklin. 
The industry of Norwich.-- Norwich is essentially an 
industrial city, even though it has developed as the shopping 
center of Eastern Connecticut. The principal items 
11 
manufactured are textiles, velvet, thermos bottles, cartons, 
plastics, shoes, tinsel, clothing, and plumbing equipment. 
The American Thermos Bottle Company is perhaps the most 
well known of the industries in this area and it employs a 
larger percentage of the working group in this city than any 
other company. Other companies not as well known outside of 
this area and employing a smaller number of people are the 
Ponemah Textile Mills, Werman Shoe Company, Falls Textile 
Mills, United States Finishing Company, Robert Gair Paper 
Box Company, American Woolen Company, Inland Paper Board 
Company, Yantic Textile Mills, and the Saxton Woolen Mills. 
The larger stores in the shopping center are a source 
of employment for many people also. They include Woolworth 
and Company, Sears and Roebuck and Company, The Enterprise 
Store, The Lincoln Store, The Boston Store, Reid and Hughes, 
Eaton and Chase, Cranston's, Tepper's, the A. and P. Store, 
The First National Store, Mohegan's Market and Beit Brothers 
Market. 
Description of The Norwich Free Academy.-- The Norwich 
Free Academy as a secondary school is unique in many ways. 
First, it is a privately endowed institution independent of 
political control and pressure which serves Norwich and 
several surrounding towns as a public high school. Second, 
it is built on a plan similar to a university with many 
buildings and a beautiful campus. Third, its program of 
12 
studies is very diversified, for the founders intended that 
. !l±/ 
it should be "A University of Secondary Education". 
Fourth, it is "the last of the Mohegans", so to speak, as 
it is the only Free Academy left in New England still 
operating under the original charter and with the same 
purpose in view now as it had in the beginning, that of 
service to the community. Fifth, it still retains the Old 
English names to deno t e the classes; ninth graders are called 
"Juniors"; tenth graders, "Lower Middlers"; eleventh graders, 
"Upper Middlers"; and twelfth graders, 11 Seniors 11 • 
Since it was founded in 1856 as a small secondary school, 
Th e Academy has steadily grown from its one building housing 
a. few students to ten buildings housing up to 2200 students. 
There is a separate building for industrial arts, fine arts, 
homemaking, commercial courses, a museum, a library, a 
gymnasium, an atheletic club house, as well as a building 
for the academic subjects, and a spare building to take care 
of any further expansions. The expansion has not stopped 
yet for a new library was opened for use by the school as 
well as the community this year. 
The school is governed by a board of trustees and a 
group of corporators. The mayor (or now, it will be the City 
Manager) is made a corporator of The Academy thus giving the 
formal governing agency of the city some representation in 
!lifw. c. Gilman, op. cit., p. 48. 
13 
the business affairs. 
The faculty consists of a principal, an assistant 
principal, four guidance personnel, an attendance man, eight 
heads of departments (who also teach), ninety teachers, six 
full-time janitors, twelve secretaries, and three librarians. 
Among the ninety teachers are two physical education 
instructors for boys and two for girls. 
The curricula offered.-- Nine curricula are offered by 
the school in its Program of Studies, the Classical, the 
Scientific, the General, the Commercial, the Distributive 
Education, the Fine Arts, the Industrial Arts, the Home 
Economics, and the Agricultural. A diploma is awarded in 
each curricula if seventeen credits of work are successfully 
completed. One credit is given for the successful completion 
of a year of study in any subject that meets four times a 
week for the regular length periods. 
Successful completion of a course of study depends on 
receiving at least a seventy in each subject taken during 
the four years plus fulfilling the course requirements in 
the particular curricula. 
In the Classical and Scientific curricula, a student 
must maintain an eighty average or the guidance personnel 
advise them to change their course of study to something 
that better fits their abilities or desires to do a good 
job in school. 
14 
For further particulars on these curricula, please turn 
to the complete Program of Studies in the appendix. 
The school day begins at 8:30 A.M. with a twenty minute 
homeroom period devoted to the taking of attendance, reading 
from the Bible or offering prayer, and listening to 
announcements given over the public address system by the 
Principal. In the school-day there are five periods of 
fifty-five minutes duration, three before the twenty-five 
minute recess and two afterwards. The regular school day 
ends at 2:15 A.M., but six period classes are scheduled for 
laboratory periods and for the teaching of extra curricula 
subjects and special classes. In each day there is an 
activity period which may be used for a study period for 
those students who desire it, but usually forty to forty-five 
per cent of the students use the time to enroll in one or two 
of the sixty odd activity subjects that are sponsored by the 
members of the faculty. The activity period on Fridays is 
set up as a group guidance period. This gives each teacher 
and student a chance to plan a program which will add 
information and experiences which are not generally gained 
from the regular classroom subjects. 
Definitions of important terms.-- Some terms are used by 
the writer in this study that have a particular meaning to 
him and which may not be clear to others. The following 
is a list with their specified meanings: 
1. Drop-Out.-- Any student who entered The Academy at 
any particular time and left school for reasons 
other than transferral before his class graduated 
shall be termed a Drop-Out. 
2. High-School Graduate.-- A boy or girl that success-
fully completed a course of studies leading to the 
granting of a diploma for such in a secondary school 
will be referred to as a High-School Graduate. 
15 
3. Higher Education.-- Any education gained from a 
recognized educational institution which is educating 
on a higher level than that of a secondary school 
will be termed Higher Education. 
4. Full-Time Employment.-- Any work week that regularly 
consists of at least thirty hours will be considered 
as Full-Time Employment. 
5. Part-Time Employment.-- Any work week that consists 
of less than thirty hours will be considered as 
Part-Time Employment. 
6. Norwich-Area Resident.-- Any resident that lives 
within the area from which The Academy regularly 
draws its students shall be termed a Norwich-Area 
Resident. 
7. Respondents.-- Those of original group that were 
sent a questionnaire who returned it filled out 
shall be called Respondents. 
-8. Non-Respondents.-- Those of original group that were 
sent a questionnaire 1 but did not return it or did 
not return it filled out shall be called 
Non-Respandents. 
9. Follow-Up.-- The process of surveying graduates 
and drop-outs for a significant length of time in 
order to be of help in their adjustments and also 
for purposes of evaluating the various phases of 
the school's program will be termed Follow-Up. 
10. Trial Questionnaire.-- The first form of the 
instrument which is sent out to a select sampling 
of students for purposes of testing the reactions 
to this instrument that might cause undesirable 
affects will be refer.red to as a Trial Questionnaire . 
11. A Junior.-- A ninth grade student at The Norwich 
Free Academy shall be referred to as A Junior. 
12. A Lower Middler.-- A tenth grade student at The 
Norwich Free Academy shall be referred to as A 
Lov-1er Middler. 
13. An Upper Middler.-- An eleventh grade student at 
The Norwich Free Academy shall be referred to as 
An Upper rtlddler. 
14. The Academy.-- The Norwich Free Academy shall be 
referred to as The Academy. 
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Assumptions involved in solution.-- The following are 
assumed by the writer to be true: 
1. That the group studied is a sufficient sampling 
2. That the respondents truthfully filled out the 
questionnaires 
3. That some Old New England Towns have not much to 
offer young well educated persons in the way of 
employment opportunities and thus they move to 
more fertile areas 
4• That the pattern set by former graduates is a good 
index in predicting both the future of the students 
in school and their future after graduation 
5. That the drop-outs of the Class of 1947 were 
representative of all drop-outs at The Academy 
during the war years here 
6. That the percentage of the whole Class each 
nationality group represented in 1946 is 
approximately the same as in 1953 here at The 
Academy 
7. That the percentage of the whole enrollment of The 
Academy each nationality group represents is a good 
index of the percentage of the whole city1s 
population each nationality group represents. 
· CHAPTER II 
ORGANIZATION OF INVESTIGATION 
Origin of the problem.-- The origin of this problem 
evolved rather slowly. In the spring of 1951 while enrolled 
in Dr. W. c. Kvaraceus' "Methods in Educational Research" 
Class, the writer began to formulate .ideas as to the type of 
thesis that he would be most interested in writing. He also 
had heard enough against the use of a questionnaire to make 
him feel that he did not want to make use of one. Everyone 
uses a questionnaire--he would be differentl This slowed up 
the process of really getting to work on a thesis, but the 
time spent in research trying to find another instrument to 
use or to find interest in other types of theses has aided in 
the development of a greater interest in research. It also 
created enough consternation and anxiety later to cause the 
writer to find out who had anything good to say for the 
questionnaire. 
T. L. Kelley of Harvard has this to say about it: 
" •••• unless and until experimental science relieves 
us of the need of human judgements, or removes from our 
minds an interest in unique events, this wayward child 
of science, feeble as it is, will remain an indispensable 
helper~ It will always be needed, and we can but hope 
that it will curb its intrusive disposition and mend its 
unseemly ways. 11 ~ 
~T. L. Kelley, op.cit. 
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The National Association of Secondary School Principals 
advocated the use of the questionnaire in their '.'Occupational 
· yy 
Follow-Up and Service. Plan". 
In the fall of 1951 the committee on "Resource Survey 
for Norwich" felt that The Academy should try to better 
serve the students within the lower I. ~. brackets. The 
Principal stated that we should do something in order to 
rehabilitate those students that for various reasons seem 
not to profit by their attendance in classes that do not 
motivate them sufficiently enough so as to make their 
attendance at The Academy worthwhile. 
The committee on "Curriculum Revision" started to plan 
for an "honors course" to be given in the senior year for 
those students of superior intelligence who had done an 
excellent job in their first three years. The purpose of 
this course would be to help allieviate the transition from 
high school to college. 
With all of this talk about what ought to be done and 
some actions taken to put plans into effect and yet no one 
had done much of a job of follow-up. This seemed to offer 
a chance to do a follow-up study that could be made use of. 
The principal was so interested that he volunteered the cost 
of the paper, envelopes, postage, and the use of the 
f§/Byron c. Hayes and others, Op. cit., 164 pp. 
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secretaries' time to do some typing. This was incentive 
enoughL The questionnaire seemed to be the best instrument 
to use for gathering information. 
Preparation for collecting data.-- In the winter of 
1952 the writer finally decided that he wished to be original 
and make a questionnaire rather than use an accepted 
standardized form. The original plan was to send questionnaires 
to members of the classes of 1941, 1943, and 1947. This was 
a departure from the recommended way of using classes one, 
three, and five years out of school, but there was that 
chance of correlating results of a class, whose high school 
education was uninterrupted by war emergency measures and 
tensions, with results from a class who graduated in the 
middle of the war, and one that graduated at a time when the 
future looked brighter. 
A list of students in these three classes with any 
significant information was copied from the Alumni Secretary's 
file. More information was gained by checking the list with 
the permanent record cards and cumulative records. 
The present addresses of some graduates were listed as 
"unknown" in the Alumni file, but some were found in the 
telephone directory and others by contacting relatives or 
students who knew these "unknowns". 
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A trial questionnaire was made and sent to fifty former 
students of other classes who were known to be more likely 
to return them. With this questionnaire went another 
questionnaire or check list for purposes of evaluating the 
trial questionnaire. The information gained from this 
helped in revising the follow-up instrument before it was 
put into its final form. 
Qusstionnaires were finally sent to 351 members of the 
class of 1941 and 320 members of the class of 1943. Returns 
from these two classes came in very slowly, so that at the 
end of two weeks a follow-up post card was sent to all non-
respondents. This failed to get much better results. Only 
a 14.2% return was gained from the 351 members of the class 
of 1941 and only a 17.5% return came in from the 320 members 
of the class of 1943. This was discouraging and it took 
several months to think this situation over and plan some 
new strategy. In the meantime the writer was appointed to 
the guidance department as counselor for the 227 boys in the 
incoming class of 1956. This added new responsibilities and 
duties that prevented much serious work on this study until 
the winter of 1953. 
It was finally decided to continue part of the survey 
by making a follow-up study of only the class of 1947. The 
following reasons prompted this decision: 
22 
1. It was quite obvious that, even though the original 
plan had merit, it was "biting off too much to chew". 
2. The classes of 1941 and 1943 had been out of school 
much longer than the time recommended for the first 
!1.1 
attempt at following them up. 
3. The classes of 1941 and 1943 had not benefited by 
an adequate full-time guidance department. In fact, 
as the one lone guidance person acted as 
disciplinarian for girls and also for boys when the 
principal was busy, it was quite natural that the 
students remembered their counselor more as a 
disciplinar•ian or truant officer. 
4. All of the theses on follow-ups read by the writer 
dealt with only one class or a total number of 
students not exceeding the population of anyone of 
the graduating classes of The Academy. 
5. In the beginning, the principal expressed that he 
felt that a 20% return would not be realized from 
either of the two classes. 
6. The class of 1947 had benefited by a larger 
guidance department. 
7• The class list for 1947 showed that the members were 
not as widely scattered as those of 1941 and 1943 and 
not so many were married. This would simplify the 
f1/Leslie Chisholm, op. cit. P. 294. 
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sending of questionnaires to correct addresses. 
8. Being a member of the guidance department might 
have a better influence on the graduates sent 
questionnaires. 
9. The failure to get a good return is not without 
merit, as it is indicative of many weak points in 
the guidance here at The Academy and in the attempts 
of' the writer. 
10. Failure in getting a sufficient return finally 
increased desire to try again with greater effort. 
In February of 1953 a questionnaire with a revised 
introductory letter was sent to 356 of 363 gra~uates of 
the cla~s of 1947• Seven of the members could not be 
located so could not be sent a questionnaire. 
Within two weeks a 36.9% return had been realized. 
Feeling this not a sufficient return, a follow-up postcard 
was sent to e.ach non-respondent. This second, appeal increased 
the return to 50.6% w~thin the next two weeks and a few weeks 
later the final tally was 53.4% of those who were sent 
questionnaires or a 52.45% return for the entire class of 
1947. Table 4 gives a more detailed description of this 
group of respondents. 
Table 4. Respondents Compared as to Number and Percentage 
They Represent o£ the Total in the Class and o£ 
. Those Sent ~uestionnaires. 
Number Percentage Percentage of 
Respondents of o£ the Total Those Sent 
Respondents in Class Q,uestionnaires 
(1) {2) lJJ 1~-J 
Boys •••••••• 93 54.7 55.3 
Girls ••••••• 97 50.2 51.5 
Total ••••• 190 . 
Average ••• 52.45 53.4 
The Occupational Adjustment Study brought forth the 
Following facts about the number and percentage of returns: 
"Although the percentages varied widely among the 
schools, the £irst letter seemed to bring in on the 
average £orty per cent returns and the second letter an 
additional twenty per cent. The best time for the second 
letter seemed to be £rom ten days to two weeks arter the 
first one was sent. • ••• It is di££icult to evaluate the 
relative effectiveness of the various procedures used by 
the schools in distributing and collecting the 
inventories because conditions were never the same in 
any two schools. The desirability o£ a given procedure 
cannot be evaluated solely in terms o£ the number o£ 
inventories returned. Such things as the length o£ 
time evolved, the amount of teacher and student time 
and energy expended, the professional growth of the 
teachers, and the educational benefits derived by the 
students, must also be taken into account." ~ 
~Byron c. Hayes and others, op. cit. pp. 48-50. 
53.4 per cent return from those sent questionnaires 
seemed in keeping with the expected returns set forth by 
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the Occupational Adjustment Study , , when we consider the 
following: 
1. The class had been out of school for six years. 
2. No help was solicited in obtaining the data. 
3. There was no pre-survey briefing given to students 
at the school and no appeal made to the community 
to cooperate. 
12/Byron c. Hayes and others, op. cit. p. 31. 
CHAPTER III 
FINDINGS RELATIVE TO GENERAL 
INF'ORMATION ABOUT THE CLASS OF 1947 
The formation or the graduating class or 1947.-- In 
September or 1943 six hundred and eight students entered the 
Junior class at The Norwich Free Academy. During the next 
four years 145 or the original 304 boys left school and 120 
or the original 304 girls left school. Table 5 shows that 
during this same time twenty-one boys and twenty-eight girls 
joined the class through transferral from other schools. or 
these twenty-one boys and twenty-eight girls, ten boys and 
nineteen girls left school before they graduated. 
Table 5. Groups of Students That Made Up the Class of 1947 
at The Norwich Free Academy arranged by Sex 
BOYS GIRLS 
Groups Entered Entered Total Entered Entered Total Graduates 
or in Sept at a in Sept at a and 
Students 1943 Later 1943 Later Drop-Outs 
Date Date 
Jl)_ (2) {j) {4) {;,) { 6) _i"(_)_ {t5) 
Graduates 159 11 170 184 9 193 363 
Drop-Outs 145 10 155 120 19 139 294 
Totals 304 21 325 304 28 334 657 
-26-
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The drop-outs' reasons for leaving.-- The majority of 
the school leavers gave a reason for leaving and the most 
frequent reason for boys and girls alike was "to workn and 
second in popularity was 11 transferred 11 • 
other reasons listed in Table 6. 
There are many 
Table 6. Reasons For Leaving Compared as to the Frequency 
of Male and Female Drop-outs. 
Reasons for Leaving Male 
_Ll_l_ (2) 
To work... . .......... . ............. 49 
Transferred •••••••••••••••••••••••• 19 
No reason given •••••••••••••••••••• 18 
Did not like school •••••••••••••••• 12 
To enter trade school •••••••••••••• 15 
Requested to leave ••••••••••••••••• 10 
To enter Army. • • • • • • • • •. • • • • • • • • • • • • 12 
To enter Navy...................... 7 
To help at home.................... 0 
Marriage.. • • • • • • • • • . . • • • • • . . • . • . • • • 0 
Bad health••••••••••••••••••••••••• 1 
To enter reform school............. 3 
To enter Marine Corps.............. 3 
Deceased........................... 2 
Ran away.... • . • • • • . . • . • . . . . . • • • . • • • 2 
To enter hairdressing school....... 0 
To enter Merchant Marines.......... 2 
Removed by court................... 0 
To enter mental inst~tution........ 0 
To enter Norwich Commercial School. 0 
Discouraged•••••••••••••••••••••••• 0 
To care for ill parent............. 0 
To tal •••••••••••••••••• •·• 155 
Female 
(3) 
43 
28 
26 
16 
0 
4 
0 
0 
6 
4 
3 
1 
0 
0 
0 
2 
0 
2 
1 
1 
1 
1 
139 
Total 
l4- J 
92 
47 
44 
28 
15 14 
12 
7 
6 
tt 
3 
2 
2 
2 
2 
2 
1 
1 
1 
1 
294 
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The greater number of boys to leave than girls before 
completing their high school education seemed to be due to 
opportunities presented by the services during those war 
y ears and the opportunities presented by learning an 
essential trade at The Norwich Regional Technical School. 
Those that gave no reason for leaving left in June as school 
was recessing for the summer and therefore were not contacted 
about why they were leaving. 
Comparison of reasons given by drop-outs of later classes.--
In order for the figures in Table 6 to be meaningful, more 
information . was found on the drop-outs of other classes. 
Table 7 presents the statistics on the five classes that 
followed 1947. 
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Table 7. Reasons For Leaving Compared as to the Frequency 
of 1~ale and Female Drop-outs arranged by Years. 
1948 1949 1950 1951 1952 
Reasons For Leaving M. F. M. F. M. F. M. F. M. F. 
ll) ('2} 3J 114-) 5) \6) 7) t)) _9J 10) tll) 
To work ••..... •..•• 63 62 53 45 41 35 28 31 34 24 
Transferred •••.•••• 30 32 26 24 23 27 26 27 24 26 
No reason given •••• 16 22 18 13 28 12 26 8 6 4 Did not like school 8 7 14 14 8 8 7 7 1 3 
To enter trade schoo] 18 3 13 4 8 1 18 2 10 4 Requested to leave. 10 1 10 0 6 3 8 2 18 2 
To enter Army •••••• 7 0 1 0 1 0 3 0 3 0 
To enter Navy •••••• 7 0 2 0 1 0 5 0 7 0 
To help at home •••• 3 7 3 10 2 6 0 8 0 1 
Marriage ••••••••••• 0 1 1 . 6 0 3 0 11 1 4 Bad health.· •••••••• 3 5 2 6 2 5 2 1 1 4 To enter reform 
school •••••••••• 1 2 1 0 1 0 3 0 0 1 
To enter Marine 
Corps••••••••••• 2 0 2 0 0 0 3 0 0 0 
Deceased ••••••••••• 0 0 3 1 0 0 2 0 0 0 
Ran away ••••••••••• 0 1 0 0 1 0 0 0 0 0 
To enter hairdressin~ 
school •••••••••• 0 0 0 0 0 0 0 0 0 0 
To enter Merchant 
Marines ••••••••• 1 0 1 0 0 0 0 0 0 0 
Removed by court ••• 0 0 0 0 0 0 0 0 0 1 
To enter Mental 
Institution ••••• 0 0 0 0 0 0 0 0 0 0 
To enter Norwich 
Commercial School. 0 0 0 0 0 0 0 0 0 0 
Discouraged •••••••• 0 1 3 0 0 0 0 0 0 0 
To care for ill 
parent •••••••••• 0 0 0 0 0 0 0 0 0 8 
Looking for work ••• 0 0 0 8 11 9 25 10 13 15 
Total •••••••••• 169 144 153 131 133 109 l$6 107 118 97 
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Comparing the statistics on drop-outs for the class of 
1947 with the statistics on drop-outs for the next five years 
the reader can see that only for the year 1948 is the 
frequency any greater. After 1948 there is a definite drop 
in the total number of drop-outs except for a slight rise in 
the number of boys in 1951. 
Comparing the figures on drop-outs for the class of 
1947 with the average of the five following years, the writer 
finds the following to be true of the class of 1947: 
1. More boys and girls left to go to work. 
2. None left to look for work. 
3. More boys left to enter The Trade School. 
4. More boys ~eft to enter the services. 
5. More boys and girls reported that · they didn't like 
school. 
6. More girls left in June without a reason given. 
7. The total number was greater. 
These differences seem .to point to some of the effects 
that World War II had on drop- outs here. 
Distribution of the graduates.-- The graduates of the 
class of 1947 have been widely scattered, but Table 8 shows 
the greater percentage of them to be still in Connecticut. 
Indeed, 232 graduates or 63.91 per cent of them are still 
listed as residing in Norwich. Of those who have remained 
within 'the surrounding area only 39 or 11.01 per cent have 
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continued their formal education in any way since graduating 
from The Academy, while 126 or 34.7 per cent of all graduates 
of the class of 1947 continued their formal education. 
Table 8. Location of Respondents Arranged According to Sex 
and Whether They Continued Their Formal 
Education or Not. 
Those Who Cantin- Those Who Did Not 
ued Their Formal Continue Their 
Location Education Formal Education 
lBO- !Per Gi- Per Bo- Per Gi- wer 
tys jcent rls cent ys cent rls cent jof Re- of Re- of Re- of Re-
spond ... spond- Spond- spond-jents ents ents ents 
ll) 1{2) l3J l4J l5) {__Ql_ J7J {tj) lil 
Connecticut ••• 26 113.684 32 16.842 13 6.838 44 23. 144 Norwich •••••• J.6 8.421 1 7 8 . 947 9 4. 73LJ- 39 20 . 51L!-
Hartford ••••• • 2 1 .. 052 3 1 . 578 1 0.5 26 1 0 . 526 
Storrs ••••••• 2 1.052 0 o.ooo 0 o.ooo 0 o.ooo 
Portland ••••• l 0 . 526 0 o. ooo 0 o.ooo 1 0.526 
Waterf or d • • •• 1 0.526 0 o.ooo 0 o.ooo 1 0.526 
New London ••• 0 o.ooo 2 1.052 0 o.ooo 0 o.ooo 
Mystic ••••••• 1 0.526 1 0.526 0 o.ooo 0 o.ooo 
New Britain •• 0 0;,000 1 0.526 1 o.ooo 0 o.ooo 
Meriden •••••• 0 o.ooo 1 0.526 1 0.526 0 o.ooo 
East Hartford 0 o.ooo 0 o.ooo 1 0.526 0 o.ooo 
New Haven •••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Willimantic •• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Coventry ••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Weston ••••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Newington •••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Canterbury ••• 0 o.ooo 0 o.ooo 0 o.ooo 1- 0.526 
Plainfield ••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
!'-fiddletown ••• 0 o.ooo 1 0.526 0 0.000 l. 0.526 
Hamden ••••••• 0 o.ooo . 1 0.526 0 o.ooo 0 o.ooo 
Greenwich •••• 0 o.ooo 1 0.526 0 0~000 0 o.ooo 
Griswold ••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
New York •••••• 8 4.210 5 2.630 1 0.526 1 0.526 
New York City 5 2.630 4 . 2.105 0 o.ooo 0 o.ooo 
Glenville •••• 0 o.ooo 0 o.ooo 1 0.526 1 0.526 
Elmira ••••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
(continued on next page) 
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Table 8. (continued) 
Those Who Contin- Those Who Did Not 
ued Their Formal Continue Their 
Location Ec ucatiOI Formal Education 
Bo- Per Gi- Per Bo- Per Gi- Per 
'fS cent rls cent ys ~ent rls cent 
of Re- of Re- :>f Re- of Re-
spond- spond- spond- spond-
ents ents ents ents 
(l) 2) {3J (4) l5) (6) (7l TBJ T91 
West Point •••• 1 0.,526 0 o.ooo 0 o.ooo 0 o.ooo 
Brooklyn •••••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Geneva •••••••• 0 o.ooo 1 0 • .526 0 o.ooo 0 o.ooo 
Nassachusetts •• 7 3.682 1 0 • .526 0 o.ooo 0 o.ooo 
Boston •••••• · •• .5 2.630 0 o.ooo 0 o.ooo 0 o.ooo 
Cambridge ••••• 1 0.,526 0 o.ooo 0 o.ooo 0 o.ooo 
Brighton •••••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
West Action ••• 0 o.ooo 1 0 • .526 0 o.ooo 0 o.ooo 
California ••••• 3 1 • .578 0 o.ooo 0 o.ooo 1 0.,526 
China Lake •••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Loma Linda •••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Los Angeles ••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.,526 
Travis Air Base 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
D. c •••.•••.••• 2 1.0.52 1 0~.526 1 0.,526 0 o.ooo 
Washington •••• 2 1.0.52 1 0 • .526 1 0 • .526 0 o.ooo 
North Carolina. 3 1 • .578 0 o.ooo 1 0.,526 0 o.ooo 
Camp LeJeune •• 1 0.,526 0 o.ooo 1 0.,526 0 o.ooo 
Cherry Point •• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Raleigh ••••••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
New Jersey ••••• 0 o.ooo 1 0 • .526 2 1.0,52 1 0.,526 
Bloomfield •••• 0 o.ooo 0 o.ooo 2 1.0.52 1 0 • .526 
Texas •••••••••• 1 0.,526 1 0 • .526 2 1.0,52 0 o.ooo 
El Paso ••••••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Killeen ••••••• 0 o.ooo 0 o.ooo 1 0 • .526 0 o.ooo 
Liberty ••••••• 0 o.ooo 1 0 • .526 0 o.ooo 0 o.ooo 
San Antonio ••• 0 o.ooo 0 o.ooo · 1 0 • .526 0 o.ooo 
Florida •••••••• 1 0.,526 0 o.ooo 0 o.ooo 2 1.0.52 
Key West •••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Miami ••••••••• 0 o.ooo 0 0.000 0 o.ooo 2 1.052 
Delaware ••••••• 2 1.0.52 0 o.ooo 0 o.ooo 0 o.ooo 
Seaforth •••••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Wilmington •••• 1 0 • .526 0 o.ooo 0 o.ooo 0 o.ooo 
Idaho •••••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0 • .526 
Lewiston •••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.526 
(concluded on next page) 
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Table 8. (concluded) 
Those Who Contin- Tho s e Who Did Not 
ued Their Formal Continue Their 
Location Education Formal Education 
~o- Per Gi- Per Bo- Per Gi- .Per 
~s cent rls cent ys cent rls cent 
of Re- of Re- of Re- of Re-
spend- spond- spend- spend-
ents ents ents ents 
"ll) 2} l.3J l4) l5) lb) J7l _lO) l~ 
Maryland ••••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Baltimore ••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Michigan ••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.526 
Walled Lake ••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.526 
New Hampshire •• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Portsmouth •••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Oklahoma ••••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Altus ••••••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Rhode Island ••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Providence •••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
South Carolina. 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Charleston •••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Vermont •••••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Hancock ••••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Virginia ••••••• 0 o.ooo 0 o.ooo 1 0.526 0 o.ooo 
Norfolk ••••••• 0 o.ooo 0 o.ooo 1 0.526 0 o.ooo 
Wisconsin •••••• 0 o.ooo 1 0.526 0 o.ooo · o o.ooo 
Unity ••••••••• 0 o.ooo 1 0.526 0 o.ooo 0 o.ooo 
Foreign 
Countries ••• 6 3.156 0 o.ooo 7 3.682 0 o.ooo 
Korea •••••••••• 1 0.526 0 o.ooo 7 3.682 0 o.ooo 
Japan ••••••••• 3 1.578 0 o.ooo 0 o.ooo 0 o.ooo 
England ••••••• 1 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
France •••••••• 1 - 0.526 0 o.ooo 0 o.ooo 0 o.ooo 
Killed in Action 0 o.ooo 0 o.ooo 2 1.052 0 o.ooo 
Total 63 33.138 44 23.144 30 1.5.780 53 27.878 
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Table 9 shows that the majority of the non-respondents 
have settled here in Norwich. 151 non-respondents or 41.59 
per cent of the graduates still list Norwich as the city in 
which they reside while only t v;enty-one non-respondents live 
elsewhere. These twenty-one non~respondents represent 5.785 
per cent of the graduates. This seems to agree with the old 
adage, "being apart makes the heart grow fonder". However, 
those who have seen "the other fellow's backyard" have some-
thing to compare their school with and thus appreciation of 
their school seems to rise. This might be a good index of 
how a school compares with other schools. 
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Table 9. Location of Non-Respondents Arranged According 
to Sex and Whether They Continued Their Formal 
Education or Not. 
Those Who Contin- Those Who Did Not 
ued Their Formal Continue Their 
Location Education Fori al EdUi a ti1 n 
Bo- Per Gi- Per Bo- I Per Gi- Per 
ys cent r1s cent ys cent rls cent 
of Non of Non of Non of Non 
Resp. Resp. Resp. Res__!)_. 
ll} 121 l3J l4) lS) {6) {7) j_t) ) {9) 
Connecticut ••••• 5 2.890 3 1.734 71 41.038 79 45.662 
Nor"t-rich •••••••• 5 2.890 3 1.734 71 41.038 72 41.616 
New London ••••• 0 o.ooo 0 o.ooo 0 o.ooo 2 1.156 
Stonington ••••• 0 o.ooo 0 o.ooo 0 o.ooo 2 1.156 
Andover •••••••• 0 o.ooo 0 o.ooo 0 .o.ooo 1 0.578 
· Hamden ••••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Putnam ••••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
New York •••••••• 0 o.ooo 0 o.ooo 0 o.ooo 2 1.156 
Brooklyn ••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
New York City •• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Rhode Island •••• 0 o.ooo 0 0.000 0 o.ooo 2 1.156 
Pawtucket •••••• 0 o.ooo 0 ' o.ooo 0 o.ooo 1 0.578 
Westerly ••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Florida ••••••••• 0 o.ooo 0 o.ooo 1 0.578 0 o.ooo 
Jacksonville ••• 0 o.ooo 0 o.ooo 1 0.578 0 o.ooo 
Massachusetts ••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Amherst •••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 Canada •••••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Montreal ••••••• 0 o.ooo 0 o.ooo 0 o.ooo 1 0.578 
Unknown ••••••••• 0 o.ooo 1 0.578 0 o.ooo 6 3.468 
Total ••••••• 5 2.890 4 2.312 73 42.194 91 52.598 
Comparing the results of Table 8 and Table 9, it is 
quite clear that those who do not continue their formal 
education beyond high school rarely venture forth to compete 
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for employment in other cities. Nine of the twelve girls, 
who had not continued their formal education, that reported 
living in other cities were married and listed "Housewife" 
as their occupation. All thirteen of the non-respondent 
girls, who have not continued their formal education, that 
live in other cities are married. Only one boy non-respondent 
lived out of town. This indicates that marriage is about 
the only thing that causes those who do not continue their 
education to leave their home town to reside elsewhere. 
Marital status cf respondents.-- After having been out 
of The Academy for six years, 104 respondents or 54.736 per 
cent of them have married and 84 or 45.264 per cent of them 
are still single. Of the 104 that have married 38 or 36.538 
per cent of them are boys and 66 or 63.462 per cent of them 
are girls. Table 10 gives a more complete report on this 
phase of the respondents' life. 
Table 10. Marital Status of Respondents Arranged According 
to Sex, Frequency, and Percentage of Respondents 
Marital Boys Girls Total 
Status !Number Percent- Number Percent- !Number Percent 
age of age of age of 
·all Male all Fe- Respond 
Respond- male ents 
ents Respond-
ents 
... .. p 
·-
_ll) (2) (3} l4} 15_1 _\b) l7J 
Married •• 38 41.757 66 68.041 104 54.736 
Single ••• 53 58.243 31 31.959 84 45.264 
Total •• 91 100.000 94 100.000 188 ~oo.ooo 
all 
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The total number of respondents is listed hereas 188 
instead of the 190 previously used in other tables, because 
two of the single male respondents have been killed in action 
in Korea since they filled out their questionnaires. 
The effect getting an education has on marital status.--
For the first few years after high school graduation, for 
those who continue their formal education, there is a lag 
in the number getting married as compared to those who do 
nd continue their formal education. Table 11 shows that 
after being out of high school six years, the lag has been 
eliminated for the boys, but not for the girls. Twenty-
seven boys or 42.858 per cent of the boys who continued their 
formal education are married and eleven boys or 39.286 per 
cent of those that did not receive higher education got 
married. 
The girls who received higher education were more 
willing to assume the responsibilities of married life than 
the boys, but not nearly as willing as those girls who did 
not receive higher education. Twenty-three or 52.273 
per cent of the girls who received higher education got 
married, but forty-three or 81.133 per cent of those girls 
who did not receive higher education got married. 
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Table 11. Marital Status of Respondents Who Have Received 
Higher Education Compared With Those That Have 
Not Received Higher Educ~tion. 
Marital Those Who Received Those Who Did Not Receive 
Status Higher Education Higher Education 
Boys Per cent Gi- Per cent Boys Per cent l-i- Per cent 
of rls of of ~ls of 
Boy_s Girls Boys Girls 
.(ll (2, (3) (4) {5) {6) l7) ,tiJ {9) 
Married •• 27 42.858 23 52.273 11 39.286 43 81.133 
Single ••• 36 57 .~4.2 21 l!-_7. 7 27 17 60.714 10 18.767 
Total •• 63 100.000 44 100.000 28 100.000 53 100.000 
Those who served .in the military forces.-- None of the 
g irl respondents reported having served in the military forces, 
but 63 boys or 67.725 per cent of the boy graduates have been 
in the service or are still ·serving. Table 12 shows that 
more boys served in the Army than any other branch, but the 
Air Corps and Navy were very popular amoung the respondents 
also. 
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Table 12. Branches of the Service That Respondents Served 
In Arranged According to Frequency and Percentage 
of Total Number of Boys. 
Branches Those Who Those Who Total 
of Continued Did Not Con-
the Their For- tinue Their 
Service mal Edu- Formal Edu-
catio~ catio ~ 
F're- Per- Fre- Per- Fre- Per-
quen- cent- quen- cent- quen!"" cent-
C.]/_ age c_y age cy age 
Jl) tZ) {3) 1\4} l5) t 6) . l7 ). 
Army •••• .••••••••• 11 11.82.5 13 13.97.5 24 2.5.800 
Air Corps ••••••••• 12 12.900 6 6.4.50 18 19.3.50 
Navy •••••••••••••• 10 10.7.50 .5 .5.37.5 1.5 16.12.5 
Marine Corps •••••• 6 6.4.50 1 1.07.5 7 7 • .52.5 
Coast Guard ••••••• 0 o.ooo 1 1.07.5 1 1.07.5 
Merchant Marine ••• 0 o.ooo 0 o.ooo 0 o.ooo 
None •••••••••••••• 24 2.5.800 4 4.300 28 30.100 
Total •••••••••• 63 67.72.5 30 32.2.50 93 99.97.5 
Now there are 1.5 of those who continued their educatiqn 
beyond high school who are in the service and there are 13 of 
those who did not continue their education beyond high school 
who are still serving. Of the 28 that have not served, 24 
or 2.5.000 per cent of the total number of male respondents 
are those that got a higher education. This points to the 
value set upon higher education as far as keeping the 
individual out of the military services is concerned. 
CHAPTER IV 
FINDINGS RELATIVE TO EDUCATIONAL ADVANCEMENT 
Higher education of graduates.-- 126 of the 363 graduates 
went on into some form of higher education. This represents 
34.7 per cent of the entire graduating class. It is a 
surprising percentage, for most other reports on those 
continuing their education are smaller. Zabriskie lists 20 
per cent; Viens, 20 per cent; Schnare, 25 per cent; but Howland 
lists 34.9 per cent. The average for the six schools studied 
by the Implementation Commission of the National Association 
of Secondary School Principals was 31.05 per cent. This was 
based upon all school leavers and thus cannot be directly 
correlated with these other studies without getting more 
?:!}./ 
data and doing further figuring. Table 13 gives the 
existing information on respondents for the present study. 
Of course this "34.7 per cent" was based on facts six years 
after the class had graduated. Other studies might show a 
larger percentage then, also 
gQ/Byron c. Hayes and others, op.cit., p. 31. 
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Table 13. Schools Attended by Respondents That Furthered 
Their Education Arranged by Frequency and Per cent 
of Total Higher Education Group of Graduates. 
Schools Bora Girls Total Attended Fre- Per Fre- Per . Fre- Per 
quen- cent quen- cent quen ... cent 
cy cy ex {l) (2J. (3_}_ (4} J5} 6) l7J 
Degree Granting 
Schools 
University of 
49 38.8.57 28 22.204 77 61.061 
Connecticut 20 1.5.860 8 6.344 28 22.204 Willimantic State 
Teachers' College 2 1 • .586 4 3.172 6 4·7.58 Norwich Commercial 
College 2 1 • .586 3 2.379 5 3.96.5 Bryant College 1 0.793 3 2.379 4 3.172 American Interna-
tional College 3 2.379 0 o.ooo 3 2.379 Brown University 3 2.379 0 o.ooo 3 2.379 Massachusetts In-
stitute of 
Technology 3 2.379 0 o.ooo 3 2.379 Boston University 0 o.ooo 2 1 • .586 2 1 • .586 University of 
Virginia 1 0.793 1 0.793 2 1 • .586 Arnold College 1 0.793 0 o.ooo 1 0.793 Atlantic Union 
College 1 0.793 0 o.ooo 1 0.793 Bates College 1 0.793 0 o.ooo 1 0.793 Boston College 1 0.793 0 o.ooo 1 0.793 Boston University 
School of Law 1 0.793 0 o.ooo 1 0.793 Catholic Univer-
sity of America 
Connecticut Col-
1 0.793 0 o.ooo 1 0.793 
lege for Women 0 o.ooo 1 0.793 1 0.793 Emerson College 0 o.ooo 1 0.793 l 0.793 Harvard College 1 0.793 0 o.ooo 1 0.793 Graceland College 0 o.ooo 1 0.793 1 0.793 Hount Holyoke 
College 0 o.ooo 1 0.793 1 0.793 New Haven State 
Teachers• College 1 0.793 0 o.ooo 1 0.793 
(continued on next page) 
Table 13. (continued) 42 
Schools Bo s Girls Total 
Attended Fre- Per l''re- Per Fre- Per 
quen- cent quen- cent quen- cent 
cy cy cy 
{1) {2) l3J 1bij_ {5} { 6)_ l7) . 
New London Busi-
ness College •••• 0 o.ooo 1 0.793 1 0.793 
New London Junior 
College ••••••••• 1 0.793 0 o.ooo 1 0.793 
New York 
Univer sity •••••• 1 0.793 
st. Joseph's 
0 o.ooo 1 0.793 
Coll ege ••••••••• 0 o.ooo 1 0.793 1 0.793 
Trinity College •• 1 0.793 0 o.ooo 1 0.793 
Washington State 
College ••••••••• 1 0.793 0 o.ooo 1 0.793 West Point J1.1ili-
tary Academy • • •• 1 0.793 0 o.ooo 1 0.793 \-Jhea ton College-. -, 0 o.ooo 1 0.793 1 0.793 
Yale University •• 1 0.793 0 o.ooo 1 0.793 
t Schools ••••••• 3 2.379 1 0.793 4 3.172 Museum School of 
Ar 
Fine Arts ••••••• 2 1.,586 0 o.ooo 2 1._586 
Julius Hartt 
School of Music• 0 o.ooo 1 0.793 1 0.793 Whitney School of 
Art •••..•••.•••• 1 0.793 0 o.ooo 1 0.793 
Technical Schools. 4 3.172 1 0.793 .5 3.96.5 Bay Path Institute 0 o.ooo 1 0.793 1 0.793 Brown and Sharpe. 1 0.793 0 o.ooo 1 0.793 Coyne Electrical 
and Technical 
School •••••••••• 1 0.793 0 o.ooo 1 0.793 
National Radio 
Institute ••••••• 1 0.793 0 o.ooo l 0.793 Windham Regional 
Technical School 1 0.793 0 o.ooo 1 0.793 
Schools of Nursing 1 0.793 P..5 11.89.5 16 12.688 
Backus Hospital ••• 0 o.ooo 
.5 3.96.5 .5 3.96.5 (Norwich) 
St. Francis Hos-
p ital ( Hartford ) 0 o.ooo 4 1 2 3. 7 4 1 3. 72 
(concluded on next page) 
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Table 13. (concluded) 
Schools Bo s Girls Total 
Attended Fre- Per Fre- Per re- Per 
~uen- cent quen- cent ~uen- cent 
~y cy :y (1) ll2J {J) \4) \5 J ,6) _{ 7) 
Beth Israel •••••• 0 o.ooo 1 0.793 1 0.793 (Boston) 
University of 
Conn. School of 
Nursing ••••••••• 0 o.ooo 1 0.793 1 0.793 
Eastern School of 
Physicians Aids. 1 0.793 0 o.ooo 1 0.793 
Grace Hospital ••• 0 o.ooo 1 0. 793 1 0.793 (New Haven) 
Stamford Hospital 0 o.ooo 1 0.793 1 0.793 
St. Joseph's Hos-
pital (Hartford) 0 o.ooo 1 0.793 1 0.793 
St . Raphael Hos-
pital (New Haven) 0 o.ooo 1 0.793 1 0.793 
Service Schools ••• 5 3.965 0 o.ooo 5 3.965 
Airmen's School) 
Photography School) 2 1.586 0 o.ooo 2 1.586 
Proj ectionist ") 
070 Technical 
School of Drafting 1 0.793 0 o.ooo 1 0.793 
U.S.A.F. Institute 1 0.793 0 o.ooo 1 0.793 
U.s.M.c. Institute 1 0.793 0 o.ooo 1 0.793 
Miscellaneous ••••• 
Chamber of 
3 2.379 0 o.ooo 3 2.379 
Commerce School. 1, 0.793 
Studying in 
0 o.ooo 1 0.793 
France •••••••••• 1 0.793 0 o.ooo 1 0.793 
Suffield Academy. 1 0.793 0 o.ooo 1 0.793 
Total •••••••• 65 51.545 45 35.685 110 87.230 
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Of the graduates who received higher education 65 or 
51.545 per cent of them were male respondents, 45 or 35.685 
per cent were female respondents, six or 4-758 per cent were 
male non-respondents and 10 or 7.93 per cent were female non-
respondents. 88 or 69.784 per cent of the graduates receiving 
higher education went to a four year degree granting school 
The second largest group consisted of 20 or 15.860 per cent 
of the graduates who received nurse's training. Next in 
line of frequency come the Technical Schools and the Service 
Schools with five or 3.965 per cent each of the graduates who 
received higher education. The art schools received only 
four or 3.172 per cent of the higher education group. 
Only 16 or 12.688 per cent of the higher education group 
were non-respondents and the schools they attended are listed 
in Table 14 in order of frequency. 
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Table 14. Schools Attended by Non-Respondents That 
Furthered Their Education Arranged by Frequency 
and Per cent of Total Higher Education Group of 
Graduates. 
Schools Bo s · Girls Total 
Attended !l're- Per Fre- Per Fre- Per 
quen- cent quen- cent quen- cent 
cy cy c;r 
ll) {2) J3J (4) (_5)_ loJ l 7) 
University of 
Connecticut •••••• 2 1.586 2 1.586 4 3.172 
Willimantic State 
Teachers' College 0 o.ooo 3 2.379 · 3 2.379 
Boston University. 1 0.793 0 o.ooo 1 0.793 
Bryant College •••• 1 0.793 0 o.ooo 1 0.793 
New London Junior 
College •••••••••• 1 0.793 0 o.ooo 1 0.793 
Northwestern 
University ••••••• 1 0.793 0 o.ooo 1 0.793 
Simmons College ••• 0 o.ooo 1 0.793 1 0.793 
Backus Hospital 
School of Nursing 0 o.ooo 1 0.793 1 0.793 
Hartford Hospital 
School of Nursing 0 o.ooo 1 0.793 1 0.793 
New Britain Hospital 
School of Nursing 0 o.ooo 1 0.793 1 0.793 
St. Raphael's Hos-
pital School of 
Nursing •••••••••• 0 o.ooo 1 0.793 1 0.793 
Total ••••••••• 6 4.758 10 7.930 16 12.688 
Success in higher education.-- Out of the 71 boys and 
55 girls who received some kind of higher education, 51 boys 
or 71.83 per cent of them and 38 girls or 69.09 per cent of 
them finished their courses and received degrees or certificates 
to prove it. The total percentage shown in Table 15 for boys 
that received degrees or certificates would be higher except 
that five are still students in college working tow~rds their 
first degree due to service interruptions. 
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Table 15. Degree Received by Those Who Finished Their 
Higher Education Arranged According To Frequency 
and Per cent of Total Number Who Finished Their 
Higher Education Successfully. 
Degree Bo s Gi~ls Tctal 
Received Fre- Per Fre- Per Pre- Per 
quen- cent jquen- cent quen· cent 
cy jcy cy 
.{1) (2) {3) {4) (5) (6) (7J 
B. A. • • • • • • • • • • • • 20 22.460 7 7.861 27 30.321 
B. s. • • • • • • • • • • • • 18 20.214 9 10.107 27 30.321 
R. N. • • • • • • • • • • • • 0 o.ooo 12 13.476 12 13.476 
Mi litary Special 
School Diploma ••• 3 3.369 0 o.ooo 3 3.369 
B. s. s. • • • • • • • • • 0 o.ooo 2 2.246 2 2 .2~_6 
s. B. in E. E. • •• 2 2.246 0 o.ooo 2 2.246 
M. s. • • • • • • • • • • • • 2 2.246 0 o.ooo 2 2 .2L~6 
Nursing Diploma ••• 0 o.ooo 2 2.246 2 2.246 
Technical School 
Diploma •••••••••• 2 2.246 0 o.ooo 2 2.246 
B. s. in c. E. • • • 1 1.123 0 o.ooo 1 1.123 
L. L. B. • • • • • • • • • 1 1.123 0 o.ooo 1 1.123 
M. Ed. • • • • • • • • • • • 1 1.123 0 o.ooo 1 1.123 
Associate of 
Science (Dental 
Hygiene) ••••••••• 0 o.ooo 1 1.123 1 1.123 
Bookkeeping 
Cer t ificate •••••• 0 o.ooo 1 1.123 1 1.123 
Chamber of Commerce 
Certificate •••••• 1 1.123 0 o.ooo 1 1.123 
Clerical 
Certificate •••••• 0 o.ooo 1 1.123 1 1.123 
Journalism 
Certificate •••••• 0 o.ooo 1 1.123 1 1.123 
Nursing Post Gradu-
ate Study 
Certificate •••••• 0 o.ooo 1 1.123 1 1.123 
X- Ray Technician 
Certificate •••••• 0 o.ooo 1 1.123 l 1.123 
Total •••••••• 51 ~7.273 38 ~2.674 89 ~oo.ooo 
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Table 15 also showsthat five graduates have obtained 
advance degrees ·or certificates. However, .nineteen graduates 
are still students in college and twelve of these are in 
. graduate schools working for an advanced degree • 
• 
CHAPTER V 
FI1~INGS RELATIVE TO EMPLOYMENT 
Employment of graduates.-- Of the 190 respondents 111 
were gainfully employed. 36 listed their employment as 
"housewife", 19 were students, and 24 were in the service. 
Table 16 shows that 27 or 51.923 per cent of the boys who are 
employed, and 21 or 35.593 per cent of. the girls who are 
employed are employed in the professional, semi-professional. 
or managerial group. This appears to be a very high 
percentage when the percentage employed in this group through 
out the nation is about 3.50 per cent and for the state of 
Connecticut it is about 4.50 per cent. However, the 27 boys 
and 21 girls listed represent only 7.438 per cent and 5.785 
per cent respectively of all of the 1947 graduates at The 
Academy. As the national average is based on all gainfully 
employed persons and not just on high school graduates, these 
percentages do not seem too high. 
The greater percentage of the girls listed their 
occupation as "housewife 11 and the second largest group was 
classified as "skilled". This is attributed to the great 
demand £or secretarial work in this area and the popularity 
o£ the commercial course here which is ranked as one of the 
best in the state by the State Evaluation Committee. 19 girls 
or 70.370 per cent o£ the 27 listed under the "skilled" 
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classification had received no further training or education 
before accepting employment as a secretary, bookkeeper or 
stenographer. 59 girls or 60.824 per cent of the female 
respondents are gainfully employed. This represents 53.100 
per cent of all gainfully employed respondents. 
The large number of boys in the 11professional 11 group 
is explained by the fact that the largest group of the male 
respondents were those that had continued their education. 
Table 16. Dictionary of Occupational Titles Classification 
of Respondents That Have Obtained Employment 
Arranged According to Sex, Frequency, and Per cent 
of Total Employed Group. 
D. o. T. Bo s Girls Total 
Classification re- Per Fre- Per Fre- Per 
:]_Uen- cent quen- cent quen- cent 
~y cy cy 
1_1) 2) (3) l4-} (5) {6) {7J 
0-Professional, 
Semi-professional, 
and Managerial ••• 27 24.300 21 18.900 48 43.200 
1-Clerical, Sales 
and Kindred 
Occupations •••••• 3 2.700 5 4.500 8 7.200 
2;..Service 
Occupations •••••• 0 o.ooo 0 o.ooo 0 o.ooo 
3-Agricultural and 
Kindred Occu-
pations •••••••••• 1 0.900 0 o.ooo 1 0.900 
4-5-Skilled •••••••• 12 10.800 27 24.300 39 35.100 
6-7-Semi-Skilled ••• 5 4.500 6 5.400 11 9.900 
8-9-Unskilled •••••• 4 3.600 0 o.ooo 4 3.600 
Total ••••••••• 52 46.800 59 53.100 111 p_oo.ooo 
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Comparison of employed groups of those that got higher 
education with those who did not.-- As was expected 23 of 
the boys and 20 of the girls listed in the "professional" 
group of Table 16 were those who had received higher education. 
Table 17 shows that the second largest group among the 
respondents is the "skilled" group. 19 girls or 17.117 
per cent of the total number of respondents employed are 
among those who did not further their education. Among the 
6.5 respondents who received a higher education, 43 or 66.1.53 
per cent of them are employed in the professions. Another 
1.5 or 23.076 per cent of them are employed in the skilled 
group. kmong the 46 that did not receive higher education 
24 or .52.173 per cent of them are employed in the skilled 
group. Another 9 or 19.565 per cent are employed in the 
semi-skilled group. 
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Table 17. Dictionary of Occupational Titles Classification 
of Respondents That Have Obtained Employment 
Arrang·ed According to Whether They Have Received 
Higher Education or Not. 
Those Who Received Those Who Did Not 
Higher Education Receive Higher 
D. O. T. Education 
Classification Boys Girls Boys Girls 
No. Per ilo. Per No. Per ~0. :Per 
cent cent cent cent 
llJ {2) {j) .4) {;, J {b) l7J ts) \_9j 
0-:Proressional, 
Semi-profes-
sional, and 
Managerial ••• 23 20.700 20 18.000 4 3.600 1 0.900 
1-Clerical, Sales 
and Kindred 
Occupations •• 3 2.700 2 1.800 0 o.ooo 3 2.700 
2-Service 
Occupations •• 0 o.ooo 0 o.ooo 0 o.ooo 0 o.ooo 
3-Agricultural 
and Kindred 
Occupations •• 0 o.ooo 0 o.ooo 1 0.900 0 o.ooo 
4-.5-Skilled •••• 7 6.300 8 7.200 .5 4 • .500 19 17.100 
6-7-Semi-Skilled 2 1.800 0 o.ooo .1 2.700 6 4.200 
8-9-Unskilled •• 0 o.ooo 0 o.ooo -~ 3.600 0 o.ooo 
Total •••••• 3.5 31._500 30 27.000 11 1.5.300 29 26.100 
Comparison of salaries received per week by those that 
received a higher education with those who did not.-- Table 
18 shows that 13 of the higher education group of boys or 
11.700 per cent of those respondents employed were making 
eighty dollars a week or more. Among the boys who received 
higher education, none of them reported less than a 45 dollar 
per week salary. Among the girls who received higher 
education, only one reported a salary of less than 45 dollars 
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a week. Among those who did not receive higher education 
only one boy reported a weekly salary of less than 45 dollars 
a week where as eight girls in the group received less . than 
this. The boys who continued their education, as a group, 
received the best pay of all. There were also a greater 
percentage of the g irls who had continued their education 
that listed salaries in the higher brackets than there were 
among the girls that had not received higher education. 
This was as expected, but among the boys who had not 
received higher education 29.411 per cent of them were 
making 80 dollars a week or more and the majority of them wer~ 
in the upper salary brackets. This condition seems to be 
caused by the fact that many boys in this group are emp loyed 
in t h e high pay ing skilled trades or are in business for them-
selves as contractors. 
Two boys and three girls are among those who received 
higher education that refused to disclose their salary. 
Only three boys who did not receive higher education refused 
to disclose their salary and none of the girls in this g roup 
refused to disclose their weekly earnings. 
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Table 18. Weekly Salary of Those vfuo Received Higher 
Education With Those Who Did Not Arranged 
According to Sex, Frequency, and Per cent 
of Total Employed Group. 
Those Who Received Those Who Did Not Receive 
Weekly Hi~er Education Higher Education 
Salary Boys Girls Boys Girls 
Fre- Per Fre- Per. Fre- Per Fre- Per 
quen- cent quen- cent quen- cent quen- cent 
cy cy ~y_ cy (1! 121 lJJ 14) l~) 1b) l7J ~j_ -~9) 
$80.00 
and 
higher 13 11.700 3 2.700 5 4.500 0 o.ooo 75.00-
79.99 4 3.600 0 
70.00-
o.ooo 0 o.ooo 0 o.ooo 
74.99 1 0.900 3 
65.00-
2.700 1 0.900 0 o.ooo 
69.99 2 1.800 3 
60.00-
2.700 2 1.800 2 1.800 
64.99 7 
55 .00-
6.300 5 4.500 2 1.800 2 1.800 
59.99 1 0.900 5 4 • .500 1 0.900 4 3.600 50.00-
.54.99 3 2.700 3 2.700 0 o.ooo 
.5 4.500 4.5.00-
1.800 49.99 2 4 40.00- 3.600 2 1.800 8 7.200 
44.99 0 o.ooo 0 
35.00-
o.ooo 0 o.ooo 5 4.500 
39.99 0 o.ooo 0 o.ooo 0 o.ooo 1 0.900 30.00-
34.99 0 o.ooo 1 · 0.900 0 o.ooo 2 1.800 29.00 
and 
less 0 o.ooo 0 o.ooo 1 0.900 0 o.ooo Did Not 
Report 
Salary 2 3 3 0 
Total 35 31 • .500 30 27.000 17 11.5.300 29 ~6.100 
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Hours averaged at work per week.-- Table 19 shows that 
4.346 per cent of the boys that did not continue their formal 
r 
education averaged sixty hours or more on the job each week 
where as only 1 • .538 per cent of the boys in the higher 
education group worked sixty hours or more per week. None 
of the girls worked this long. The 40-44 hours of work 
bracket was by far the most frequently reported. 
Table 19. Average Hours Spent Per Week on the Job by Those 
Respondents Who Dontiriued Their Education and 
Those Who Did Not Continue Their Education 
A+ranged According to Sex, Frequency, and Per cent 
of Each Employed Group. 
Average Those Who Continued Those Who Did Not Continu e 
Hours Their Education Their Education 
Spent Boys Girls Boys Girls · 
Per Week Fre- Per Fre- Per Fre- Per Fre- Per 
On The quen- cent quen- cent quen- cent quen- cent 
Job cy cy cy cy 
\.L) (2) (3) {4) (5) (6) (71 T8J (9) 
Less than 
35 •••..• 3 4.614 .5 7.690 1 2.173 2 4.346 
3.5-39 •••• 4 6.1.52 .5 7.690 0 o.ooo 9 19 • .5.57 
40-411-•••• 20 30.760 16 24.608 9 19 • .557 16 34.768 
4.5-49 •.•• 6 9.228 4 6.1.52 4 8.692 2 4·346 
.50-.54 •••• 1 1 • .538 0 o.ooo 1 2.173 0 o.ooo 
.5.5-.59 •••• 0 o.ooo 0 o.ooo 0 o.ooo 0 o.ooo 
60-64 •••• 1 1 • .538 0 o.ooo 1 2.173 0 o.ooo 
6.5-69 •••• 0 o.ooo 0 o.ooo 0 o.ooo 0 o.ooo 
70-74 •••• 0 o.ooo 0 o.ooo 0 o.ooo 0 o.ooo 
7.5 and 
more •••• 0 o.ooo 0 o.ooo 1 2.173 0 o.ooo 
Total ••• 3.5 .53.830 30 46.140 17 36.941 29 63.017 
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Salaries i n Norwich versus salaries elsewhere.-- 19 of 
the male respondents are employed in Norwich and 33 are 
employed elsewhere. 33 female respondents are employed in 
Norwich and 26 elsewhere. The 19 males employed in Norwich 
have an average salary of about 45 dollars per week while 
' 
the 33 males employed elsewhere have an average salary of 
about 72 dollars per week. The· 33 females employed in 
Norwich have an average salary of about 50 dollars per week 
and the 26 females employed elsewhere have an average salary 
of about 60 dollars per week. Table 20 shows that those who 
work outside of Norwich receive higher pay. The majority 
of th o se who have left Norwich are those who have received 
higher e ducation and thus they are better able to command 
higher salaries. It appears that higher salaries elsewhere 
have exerted a strong influence on drawing respondents away 
from their hometown. 
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Table 20. Salaries of Respondents Employed in Norwich 
Compared With Respondents Employed Elsewhere 
Arranged According to Sex, Frequency, and Per cent 
of Each Group. 
Emplo~ed in Norwich Employed Els~ where 
Salaries EotTs Girls _Boy_s Girls 
of Fre- . Per Fre- Per Fre- Per Fre- .l:'er 
Respon- quen- cent quen- cent quen- cent quen- cent 
dents cy cy cy cy (1) (2) (3) (4) l5} t6) l7) _u:u 
_l'll 
$tW.OO an< 
higher 3 5.769 1 1.923 15 25.410 2 3.388 
75.00-
79.99 0 o.ooo 0 o.ooo 4 6.776 0 o.ooo 
70.00-
74.99 1 1.923 0 o.ooo 1 1.694 3 5.082 
65.00-
69.99 0 o.ooo 2 3.846 4 6.776 3 5.082 
60.00-
64.99 5 9.615 2 3.846 4 6.776 5 8.470 55.00-
59.99 1 1.923 3 5.769 1 1.694 6 10.164 
50.00-
54.99 1 1.923 6 11.538 2 3.388 2 3.388 
45.00-
3.846 8 15.384 49.99 2 2 3.388 4 6.776 40.00-
44.99 0 o.ooo 5 9.615 0 o.ooo 0 o.ooo 
35.00-
. 39.99 0 o.ooo 1 1.923 .0 o.ooo 0 o.ooo 30.00-
34.99 0 o.ooo 2 3.846 0 o.ooo 1 1.694 
29.99 and 
less 1 1.923 0 o.ooo 0 o.ooo 0 o.ooo 
Did Not 
Report 
Salary 5 9.615 3 5. 7(69 0 o.ooo 0 o.ooo 
19 36.537 33 63.459 33 55.902 26 44.044 
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It is interesting to note that the girls who are employed 
in their hometown have a higher average salary than the boys, 
who are employed in their hometown. The reason for this, the 
writer assumes is the fact that military service has · 
interrupted the chances of the boys in getting a job and 
advancing in it to a higher salary bracket, plus the fact 
that many boys that could qualify for higher pay are in the 
service or in college yet. 
The source of information that lead to present job.--
17 boys or 32.69 per cent of them and 17 girls or 28.79 per cent 
of them gained information about their present job from a 
friend. The second most frequent source of information for 
boys was the college placement bureaus with 10 boys or 19.23 
per cent of them gaining jobs thru this information. The 
girls second most frequent source was the want ads and their 
own initiative, with nine girls or 15.246 per cent of them 
gaining employment from each of these sources. The boys 
third most popular source was their own initiative with eight 
boys or 15.38 per cent of them gaining employment thru this 
source. Table 21 gives a more detailed account of this 
situation. 
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Table 21. Methods Used by Respondents in Gaining Information 
that Led to Employment Arranged by Sex, F'requency, 
and Per Cent of Each Group. 
Boys Girls Total 
11ethods Used Fre- Per Fre- Per Fre-i Per 
quen- cent quen- cent quen cent 
cy cy cy 
{1) _{2-) J31 l4J 1_2_)_ {6) (7) 
A friend .. ........•• 17 32.691 17 28.798 3L~ 30.600 
Own initiative •••••• 8 15.384 9 15.246 17 1.5.300 
College placement 
bureau •••••••••••• 10 19.230 4 6.776 14 12.600 
Want Ads •••••••••••• 3 .5.769 9 1.5.246 12 10.800 
State employment 
service ••••••••••• 4 7.692 4 6.776 8 7.200 
Parents ••••••••••••• .5 9.61.5 2 3.388 7 6.300 
Teachers •••••••••••• 2 3.846 4 6.776 6 5.400 
The Academy Placement 
Service ••••••••• 0 o.ooo 5 8.470 5 4-500 
Private employment 
a g encies •••••••• 1 1.923 J 5.082 4 3.600 
Relatives •••••••.••• 2 3.846 1 1.69L~ J 2.700 
Federal employment 
service ••••••••• 0 o.ooo 1 1.694 1 0.900 
Total •••••••.••• 52 100.000 59 .... oo.ooo 111 100.000 
The value of the high school diploma.-- 85 respondents or 
76.576 per cent of those employed said that a high school diploma 
was necessary in order to get the job t h at they hold. 23 of the 
26 that did not need a high school diploma in order to get the 
job t h at they hold were employed in Norwich. This is an indication 
of the value the diploma has when competing for employment outside 
of the hometown. 
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The mental ability of respondents.-- As shown in Table 22 
those respondents with the highest mental ability scores had a 
higher percentage of response than at any other levels. Thosewith 
the lowest scores had the lowest percentage of response. The 
per cent of response declined quite regularly with mental ability 
except for t h e one graduate at the 135-139 level that d id not 
respond and the high per cent of response at the 100-104 and the 
95-99 levels. 
Table 22. Mental Ability Levels of Respondents Listed as 
to Number on Each Level, Total Number of Graduates 
on Each Level, and Per cent of Total Graduated the 
Number Responding Represents. 
Mental Number of Number of Per cent of 
Ability_ Levels Respondents Graduates Total Graduating 
(l) (2) (3) (4) 
135-139 ••••••• 0 1 o.ooo 
130-134······· 1 l 100.000 
125-129 •.••••. 6 6 100.000 
120-124······· 9 9 100.000 
115-119 ••.•... 19 26 73.076 
110-114 ••••.•• 20 34 58.823 
105-109 ••••••• 31 65 47.692 
100-104 ••••••• 44 67 65.671 
95-99 •.•.•••• 26 49 53.061 
90-94 ••••.••• 19 L~8 39.583 
85-89 •••••••• 9 25 36.000 
$0-84········ 0 8 o.ooo 
75-79 •••••••• 0 l o.ooo 
Unknown ••••••• 6 23 26.086 
Total ••.••• 190 363 52.341 
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Table 23 shows the number and percentage of the respondents 
on the various mental ability levels that are living in Norwich 
as compared to those who have settled elsewhere. 56 or 29.456 
per cent of the respondents are girls who have settled in Norwich. 
41 girls or 21.566 per cent of the respondents have settled else-
where. 25 or 13.150 per cent of the respondents are boys who 
have settled in Norwich. 68 boys or 35.768 per cent of the 
respondents have settled elsewhere. A quick look over Table 
23 reveals that a greater percentage of those of low mental 
ability have stayed in their hometown than those of real high 
mental ability. All those of 125 mental ability and higher 
have left. Twice as many in the 120-124 bracket have left, 
almost three times as n1any have left out of the 115-119 
bracket, over twice as many in the 110-114 bracket, almost 
twice as many in the 105-109 bracket, only a few more in the 
100-104 bracket have left. Below this level more have stayed 
in Norwich. Some of the 68 boys or 35.768 per cent of all 
respondents are in the service and thus may change these 
results somewhat when they are discharged. 
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Table 23. Mental Ability Levels of Respondents Living in 
Norwich Compared With Those Living Elsewhere 
Arranged According to Sex, Frequency, and Per Cent 
of Total Number of Respondents. 
Mental Norwich Area Elsewhere 
Ability BCIYS Girls Bqys G rls 
Levels :B,re- Per Fre- Per Fre- Per Fre- Per 
quen· cent quen- cent quen- cent quen- cent 
e-x_ cy cy cy (1) (2) (3) (4) (5) (6) (7) ( t) )_ (9) 
130-134 0 o.ooo 0 0.;000 0 o.ooo 1 0.526 
125-129 0 o.ooo 0 o.ooo 5 2.630 1 0.526 
120-124 1 1 o .526 2 1.052 4 2.104 2 1.052 
115-119 1 I o.526 4 2.104 10 5.260 4 2.104 
110-114 1 0.526 5 2.630 6 3.156 8 4.208 
105-109 3 1.578 8 4.208 14 7.364 6 3.156 
100-104 5 2.630 15 7.890 17 8.942 7 3.682 
95- 99 6 3.156 10 5.260 5 2.630 5 2.630 
90- 94 4 2.104 7 3.682 5 2.630 3 1.578 
85- 89 2 1.052 4 2.104 0 o.ooo 3 1.578 
Unknown 2 1.052 1 o.526 2 1.052 1 0.526 
Total 2~ ll3 .1~0 ~6 ~11·4-~6 6t) 35.76t) 41 121.~66 
CHAPTER VI 
FINDINGS RELATIVE TO EVALUATION OF THE SCHOOL PROGRAM 
Subjects of most value on the job.-- Mathematics 
proved to be just a little more popular as a choice a~ong 
the respondents than English. Mathematics was listed a 
total of one hundred times and English was listed 96 times. 
However, English was listed 55 times as a first choice 
where as mathematics received only 30 first listings. As a 
second choice mathematics exceeded English by 47 to 18 and 
they were tied at 23 all for the third choice. 
The third and fourth most value subjects are shown in 
Table 24 to be typing and bookkeeping respectively. 
The commercial subjects are shown to be most popular as 
a group. This reflects on the demand for employees with 
commercial training in this area and the strength of the 
commercial department here. 
The popularity of mathematics is attributed to the 
personality and teaching ability of the man at the head of 
the department whose name was thought to be synonomous with 
mathematics by many respondents, when filling in this part 
of their questionnaire. 
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Table 24. Subjects That Are of the :f\1ost Help to the 
Respondents Listed According to F requency of 
Their Choice. 
First Second Third 
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Subjects Choice Choice Choice Total 
_lll {2) {3) {4) l5) 
mathematics •••••••••••• 30 47 23 100 
Eng lish ................ 55 18 23 96 
typing . .........•...... 16 24 12 52 
bookk eeping •••••••••••• 8 11 9 28 
chemistry •••••••••••••• 7 6 4 17 
physics •••••••••••••••• 3 6 6 15 
office machines •••••••• 4 4 5 13 
science •••••••••••••••• 2 4 7 13 
home economics ••••••••• 5 3 4 12 
stenography •••••••••••• 9 2 1 12 
shorthand •••••••••••••• 1 4 6 11 
total •••••••••••••••• 140 129 100 369 
Subjects of no value.-- History in general, including 
ancient history, modern history, world history, European 
history, and American History proved to be the most worthless 
subject in the eyes of the respondents with 27 listing it as 
such. However, Latin was a close second with 25 listing it 
as of no value to them. Next in order is shown in Table 25 
to be French and science with 11 each, chemistry with nine, 
and social studies with five. 
Table 25. Subjects That Have No Value Listed 
According to Frequency. 
Sub"ects 
1 
history........................ 27 
Latin.. . . . . . . . . . . . . . . . . . . . . . . . . 25 
French. . . . . • . . . • . . . • . . . . . . . . . . • 11 
science................ . . . . . . . . 11 
chemistry.... • • • • • • • • • • • • • • • • • • 9 
social studies................. 5 
total........................ 88 
Subjects that should be included in curriculum.--
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101 respondents or 53.157 per cent of them signified that they 
were satisfied with the curriculum as it is. The other 89 
respondents had almost no common sugg estions as to subjects 
to be added to the curriculum. Eleven suggested basic 
psychology, ten suggested basic sociology, and nine thought 
a better course in English composition was needed for those 
preparing for college. All the rest had individual ideas, 
although, fifteen respondents mentioned in their remarks 
need of a better guidance and counseling service and the 
incorporation of a course in choosing a vocation. 
V~lue of education obtained.-- 150 or 78.947 per cent of 
the respondents said that the education they obtained at The 
Academy was adequate preparation to enable them to take their 
place within a community. 
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86 or 77.477 per cent of those employed said that their 
employer would rather hire a person well educated in the 
basic fundamentals rather than one with a good vocational 
training. 
85 or 76.576 per cent of those employed said that a high 
school diploma was necessary in order to get the job that 
they hold. 
Comments of respondents.-- 97 or 51.052 per cent of the 
respondents put comments on their questionnaire. Of these 
97 respondents, 91 or 93.814 per cent of them gave constructive 
criticisms and only six or 6.186 per cent had any adverse 
c r iticisms. 
Some of the remarks are listed below: 
"I believe that at least one, and possibly more, 
courses in English composition should be incorporated 
into the classical and other courses since expression 
is basic to success in many fields. 11 
"In the past three years I have been teaching the 
Freshman course in mathematics at Yale. The products 
of N.F.A. compare very favorably with those of the 
best prep schools--which, mathematically speaking, is 
due mainly to Mr. Congdon." 
11 As a former student at the Norwich Art School and 
at present a teacher of art in high school, I can only 
hope to someday bring my own art department up to the 
standards of the Norwich Art School. N. F. A . becomes 
more remarkable as I travel and see other schools.n 
11 I felt that my training in English Literature was 
inadequate when compared with that of my college classmates." 
"I am glad to see that at least some sort of a 
Guidance Service is being offered. I am now working on 
a Ph. D. in Guidance at the University of Connecticut as 
a result of not having vocational counseling in high 
school. The need is great, and I hate to see others 
have the same problems I had in choosing a career. 11 
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11 I feel that more time should be spent on the 
mechanics of English and how to express oneself. In 
college I had great trouble with English composition, 
even though in high school I had received very good 
grades in this course. 11 
"Although it is over five years since I left N.F.A., 
I can still remember my days there. When I came to 
N.F.A. in my fourth year, it was the fourth high school 
I had attended. I earnestly believe that I have. learned 
more that has helped me so far in life in my one year at 
The Academy than I did in my other three years at the 
other various school." 
11 Iv1y four years at N. F. A. were the happiest of my 
life. Only now run I becoming aware of the benefits of 
my education." 
"In the Classical English courses, there should be 
a deemphasing of literature and a stress in grammatical 
structure and composition.n 
"I think N. F. A. offers a good basic course for 
any trade or profession that a student may wish to follow. 
In many cases, it is the course at The Academy that 
enables the person to obtain work without further study, 
such as in the commercial courses." 
"Establish a decent vocational guidance center, not 
just a place where catalogs may be obtainedL 11 
"The Academy has so much to offer students that I 
was not able to take all the subjects I would like to 
have taken in the four years." 
"I took French for three years in high school and 
one and a half years in college and can hardly speak a 
word of it--after winning the French Prize in my senior 
year at N. F. AL Languages should be taught phonetically 
as well as grammatically, so they will be of some 
practical use to studentsL" 
11 As far as preparing for office work, anN. F'. A. 
commercial education leaves nothing to be desired.u 
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"For 20 months I worked for an insurance company 
in California and I was aware that the broad commercial 
training I received at .the Norwich Free Academy compared 
to graduates of Business Colleges and that in most cases 
high school graduates in other schools do not get as 
extensive training in t h a t line," 
"The truant officers for boys and girls do not aid 
the students in getting along in their subjects." 
(Truant officer has been a tag for the guidance personnel 
in the past.) 
These comments are representative of the total number 
received. They help bear out the facts described by the 
statistics. 
CHAPTER VII 
SU~Y 
Conclusions relative to general information about the 
class of 1947.-- The present location of the graduates of the 
class of 1947 bears out City Manager Beck's statement that 
those who are least educated settle down in their hometowns. 
The majority of non-respondents live in Norwich and the 
majority of those with low mental ability were non-respondents. 
The reasons given by the drop-outs of the class of 1947 
agree in order of frequency with those of later classes. The 
greatest urg e to leave was the desire to work. Second, was 
transferral; third, was no reason given; and fourth was 
dislike for school. 
One hundred and fifteen or 60.526 per cent of the 
respondents live in Connecticut. However, there is hardly any 
demand for workers with a higher education here in Norwich. 
Marriage is about the only thing that has a strong 
influence in causing those that do not receive a higher 
education to leave their home town. 
Eighty-one per cent of the girls that did not receive 
higher education got married. 
Higher education helps prevent being drafted at all or 
creates a greater interval of time between high school 
graduation and the entering into military service. 
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Conclusion relative to educational advancement.-- 126 or 
34.7 per cent of the graduates got some form of higher education. 
The University of Connecticut was by far the most popular 
higher educational institution attended by the graduates. The 
four year degree granting schools were the most popular type 
of school attended by the graduates. Second, came the nursing 
schools; third, the technical schools; and fourth the service 
schools. The majority of those receiving higher education 
responded. 
The success of those going into higher educational 
institutions is exemplified by the fact that 70.46 per cent of 
them finished the courses started and received degrees or 
certificates to prove it. This high rate of success shown by 
the graduates reflects upon the education received at The 
Academy. Also, the fact that graduates have been accepted at 
various top educational institutions of higher learning in the 
country is proof that the school does a good job in preparing 
students for college. 
Conclusions relative to employment.-- The employment 
opportunities here in Norwich are not good for those that 
receive higher education. The average salaries received by 
those employed in Norwich is good according to those that 
responded, however, a spot check on the non-respondents showed 
that quoting _ of salaries was the most important thing that 
they objected to. The positions that the non-respondents hold 
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indicate that the average salary is not very high or the work 
is not steady. 
The average salaries received by graduates employed else-
where far exceeded salaries of those employed in Norwich. 
In looking for employment, friends were the most 
influential medium through which graduates received information 
leading to present employment. 
Conclusions relative to evaluation of the school program.--
The school program is quite adequate and diversified enough to 
supply courses of interest for almost all students. The large 
number of drop-outs and the poor rate of pay in this area 
indicates that either greater effort should be put forth to try 
to prevent so many from dropping out on their sixteenth birthday 
or special courses should be formed for the potential drop-outs 
in order to help thei r adjustment to the world of work. 
The unpopularity of Latin among the respondents was 
expected by the author as it agrees with the value set upon it 
in most places. However, the status that history was put in 
by the respondents does not agree with the status in other 
studies. 
The guidance department personnel have been known too 
long as truant officers. Even the better students who 
responded to the questionnaire make this emphatic in their 
remarks. 
CHAPTER VIII 
RECOMMENDATIONS MADE AS A RESULT OF THIS STUDY 
The need for more follow-up.-- This is the first attempt 
at making an inclusive follow-up study on any class at The 
Norwich Free Academy. There is need of an annual program of 
follow-up on graduates plus more contact with the drop-outs. 
A community survey would benefit the guidance department, the 
principal, the city government, and local business. 
Revisions and additions to the school program.-- An 
attempt should be made through testing and follow-up to spot 
the potential drop-outs early in their high school career. 
Then attempt to steer them into remedial work or special 
classes where the competition is not so great. An attempt 
should be made to either rehabilitate these students or at 
least attempt to help pave the way for them into the world 
of work. 
To generate more interest in history a course in 
Connecticut history could be initiated. Stress on the history 
of the city would allow for more direct contact with the local 
landmarks of civilization and might have carry-over value into 
the study of history in general. 
According to the respondents remarks a course in English 
composition or more stress on grammar and composition through 
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out the four years of English is highly desirable. Particularly 
for those going on to college. 
Greater efforts should be made by the guidance department 
to do more interviewing with the purpose of helping the students 
to recognize their potentialities so that they may make wiser 
choices vocationally. 
Limitations to this study.-- The study did not include 
drop-outs. A greater percentage of returns were received from 
graduates of higher mental ability than from those of lower 
mental ability. The return came more from those who received 
higher salaries and higher education also. Not enough of the 
returns were from the large group of graduates residing within 
the City of Norwich. A good many of the boys listed as residing 
in Norwich were in the service. No attempt was made to predict 
future salaries on basis of mental ability and education 
received due to the number of respondents still in college or 
in the service. 
APPENDICES 
APPENDIX A 
THE NORWICH FREE ACADEMY 
NORWICH. CONNECTICUT 
GEORGE E. SHATTUCK, Principal 
Dear former student of Norwich Free Academy: 
A group of teachers here at the Academy want 
your opinion of the value of the education you 
received at the Norwich Free Academy. Has the 
Norwich Free Academy prepared you to take your place 
within your community since leaving the Academy? 
We are asking your opinion in order that we may 
· improve our Curriculum for the benefit of the future 
students here. Many of these students may be your 
brothers, sisters, sons, or daughters. If you would 
please answer trus questionnaire, as honestly, as 
possible and return it to us, you will be helping 
these future students. 
Thalli{ you for your co-operation. 
Sincerely yours, 
~ Jz . . '"~ 
John N. Thomas 
1. Name: 
~estionna.ire 
(Please Prir..t) 
·-----------------·---------------
2. City or tovm in which you now· reside: 
·---', 
• 
3 ~, Present rno.ritcl status: Single 11o.rried Widovred Divorced • 
L; .. Check yeo.rs completed o.t the Academy: let 2r...:' 3rd ___ 4th ___ P.G • 
5·; Brunch of service served in: krr:ty __ Eo.rines Coast Guard___pnvy ___ Air Corp 
Non e · ~ 
611 Prese:1t j oh title :.,..-----o-r--·-----.---; ·---·-·- ·--··-- __ _ (If c. housc-.vife, pleo.se anit answers to questions 7 ... 21.) 
• 
7 0 City or torm in ·v;hich you work a _____ . ___ _ __ ____ __., _______ _ 
h- kl 1 b 1 t (Opt;onalA ;f don't ,,;sh to disclose salnry 9, .1:1.verage v1ee y sa ary rac~ce & ... ., ... ..... ..... 
leo.ve out) 
Sess than 029 .. 99 45.00 _ .. _ 49.99 65 .. 00 
--
69 .. 99 
30.00 34.99 50.00 .... - 54.99 70.00 ....... 74 .. 99 
.5 5-.00 39·99 55.00 
-
59.99 75·00 
---
79-99 
4o.oo 
--
44.99 6o.oo 
--
64.99 80.00 and hisher_. 
J. O.., Bovv :r.J.:J.:::lY hours per week do you o.verage n.t your T/Ork'( 
" 
:LL , Sourc e from vlhich you learned of present job; Norwich Free Academy Placement 
Service Wo.nt Ads State Enployrnent Service Teachers A friend 
Po.rents Relatives- Other (Please sta.te) __ ~--- - • -
1.:::: -, Ts GD.ployer: A member of the family? A relative? A friend? Other? • 
13 :: 1\re you satisfied with present job? Yes No 
• 14:; If not satisfied, who.t job .would you desire instead? ___ _ 
- ----~- - ----
.~e you qualified for tho dGsircd job? • 
J6n Hmv long havo you been anployed by pres on~ employer? 
17.;;. To what oxtc1;1t. does your Academy trn.ini~g ho;Lp yo\1 o.n your job: very much 
much some not at all • 
-
lD ... .Are working conditions on your job good? Yes _No_ Explaint. _____ _ 
• 
• 
J c;..., Would you encourage Academy gra.duates to apply for work at your place of employ ... 
men~? Yes No • 
20~ In your opinion, would your employer rather hire a. person for your job who is 
well educated in the basic fundrunentals such us English1 Social Studies, History~ 
Ha.the:rnntics• etc. or would they prefer someone •rith o. good vqco.tionn.l training? 
21 . Is o. h i gh school diplonn nec ess o.ry in or der t o -ot the job thC1.t y ou h ol d? 
Yes No • 
22 . List t h o thr e e subj ects t ::mght o.t the .:~c Q.C.017lY tha.t y ou think would be of :t:'.ost 
ho l 1) in p rep ccring for your job : lst ____ 2nd 3rd ----·-·- - - - -- - ··· _ 
Lic t t h o thre e subj ects t o..k on o..t tho J ... c o.dony tho.t hel~ you tho most in life: 
l s t 2nd 3rcl 0 
---- -· · -- _____ , ___ --- ···- - - - ----------- --- ---·- --- --~- -·- -- - -----·- ----
v'Vho..t su':J j o()ts not t o.u cht o.t the ~:,.cC'..damy woul d you like t o sec inc or por o..t cd in 
the eurriculu:il1: 
- - ------ - --- ---·- ·- - --- --·- - ·-- ---- -------
~5 . Wl12"t s u') j octs t Clkon o.t tho L.c o. de:ny d o you c ons i do r of obs olut oly n o "'ilo rth in 
r_:lr c?o.. ri:nc £'o r your j ob? 
--- --- --- - - - --- ---- ---- ------ ---
:~'.:) ., Ho.7e you c ontinued y our f oma.l oduco.tion b oyo!"J.d tho..t giv o::J. o.t tho ..: ... c o.domy ? 
Yes Eo > 
';'7 . l'b.::·'lo of instituti on : 
?.2 ... Di""' l o:·co.. s $ c orti f ico.tos, or do:;r oos h ol d : ,, 
rx-1 
: .. / ::; Do you f eel th:.tt tho oduc o.ti on gi ven C'.. t the ... l.c C',domy o.cloqu2.t oly p r o;:J n. r od you to 
t ::-.k o your ) l cccc ·:iithin your c ommu..n.ity? Ye s No Exp lo.in r.ns-..mr~ 
Con iJ.or1ts o.n cl RonCl rks 
------- -- ·-·-·-·---------
-----·- - . .. -··- -·----
--- --·--·----
---- -------· 
1. If you received this questionnaire would you fill it out and send 
it back? Yes No Why? • 
2. Were you bored by it? Yes No ____ Explainl ______________ __ 
----------------------------------------------------------------------· 
3. Is it too long? Yes No • 
+• Would you hesitate to put your name on it? Yes No 
). Would you hesitate to reveal your marital status? Yes 
S. Would you hesitate to disclose your salary bracket? Yes 
• 
No 
7. Do you mind disclosing the extent of your formal education. 
Yes No • 
vid the questionnaire arouse your interest? Yes No 
-· 
No 
1. Were you left feeling that you would like to know more about the 
results of this survey? Yes No • 
). Does the introductory letter arouse your interest and make you 
want to take part in the survey? Yes No Explainl ______ __ 
• 
-------------------------------------------------------------------------· 
-. 
Are the questions understandable? Yes No • 
If not list those that are not too cleart 
---------------------------
Comments and Remarks 
• 
L 
THE NORWICH FREE ACADEMY 
NORWICH. CONNECTICUT 
GBORGE E. SHA TrUCK, Prinelpal 
Dear former Student of Nor~·vich Free Academy: 
Sometime ago you were sent a questionnaire on the value of 
your education . The answers that we ge t allow us to draw 
conclusions approaching the true value of the educat i on obtained 
here by many g raduates - the more answers - the nearer the truth! 
Wo know that you would want to help us obtain the enlightening 
f£:.cts, so please fill out the enclosed questionnaire NOH and retur:r1 
it t o usl 
Thrrnk you ever so much for your time and effort in 
participating in this e v a luationL 
Sincerely yours, 
11 // ~ ~ 
C.·~ /_ - '-v,.-~-
~'bhn N ~ 'J:lhomo. s --
Assistant N .F . L . Guidance: Dil'f: c t o r·" 
APPENDIX B 
CATALOG AND CHOICE BOOKLET 
1953-54 
The Academy offers work leading to diplomas 
in the following courses: 
AGRICULTURAL 
CLASSICAL 
COMMERCIAL 
DISTRIBUTIVE EDUCATION 
FINE ARTS 
GENERAL 
HOMEMAKING 
INDUSTRIAL ARTS 
SCIENTIFIC 
Pupils who have completed 3 units or more are rated as Lower Middlers; 
7 units or more, as Upper Middlers; 11 units or more, as Seniors. 
Since credit is now being given for Physical Education, the number of 
units required for graduation will be increased accordingly. 
Choice cards must be properly filled out and handed in by Aprill7 by 
all Academy pupils (except Seniors). A pupil who plans not to return 
to the Academy in September should report this on his choice card. 
Repeated subjects: A pupil who is repeating a subject for which he has 
already received credit will be granted no additional credit for success-
ful repetition of this subject. 
Any subject may be withdrawn if not chosen by a sufficient number. 
Pupils may request schedule changes until July 1. No changes can be 
considered after that date. 
THE NORWICH FREE ACADEMY 
NORWICH, CONNECTICUT 
/ ( 
COURSE OF STUDY FOR FIRST YEAR 
T he first year's work is designed to provide each pupil with the fundamentals essential to whatever course of study 
he may elect for the second, third, and fourth years. All students, consequently, are required to take English, mathe-
matics, general science, and social studies. In addition one elective must be designated. In the selection of the elective 
the pupil should point to his own special interest. 
All entering first year pupils, therefore, are required 
to take : 
55 M in. Weekly 
Periods Credits 
Physical Education 2 .25 
1. English 1 4 1 
2. Mathematics 1 4 
3. *General Science 1 3 .75 
4. Social Studies 1 3 .75 
In addition one of the following subjects must be 
chosen. T his elective should point toward the pupils' 
special interest. 
5. Homemaking 1 4 
or Exploratory Graphic Arts 4 .50 
and W oodworking 4 .50 
(one semester each) 
or Introductory Art 4 1 
or French 1 4 1 
or German 1 4 
or Spanish 1 4 1 
or Business T raining 1 4 1 
or *Agriculture 1 and 
Exploratory Science 8 2 
*Since agricultural pupils must take 8 periods of 
agriculture weekly, they will not be registered for 
general science as a separate subject. They will 
study science in connection with their studies in 
agriculture. 
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The A cademy schedule provides four activity periods 
weekly. For those periods one activity subject may 
be chosen during the f..rst year. Where none is chosen, 
the pupil is assigned to a study period. 
Activity Subjects from which one may be chosen: 
FIRST YEAR 
55 M in. Weekly 
Periods Credits 
First Aid (one semester) 2 
or Dramatics 1 
or Speech Improvement 1 
or Public Speaking 1 
or Homemaking 1 
or Music Appreciation 1 
ocBmd 2 
or Art (Activity) 2 
Jewelery 
Lettering 
Pottery 
Drawing and Painting 
or Band and Orchestra Preparation 1 
or Orchestra (6th period Monday) 1 
SECOND YEAR 
Elective and Activity Subjects 
.25 
.25 
.25 
.25 
.25 
.25 
.50 
.50 
.25 
.25 
Dramatics 1 .25 
First Aid (one semester) 2 .25 
Public Speaking 1 .25 
Speech Improvement 1 .25 
Boys' Glee Club 2 .50 
Girls' Glee Club 2 .5 0 
Band 2 .50 
Music Appreciation, 1 or 2 1 .25 
Homemaking 1 .2 5 
Art (Activity) 2 .50 
Jewelry 
Lettering 
Pottery 
Drawing and Painting 
Chorus 2 .50 
tDrum Corps 2 .25 
Orchestra (6th period Monday) 1 .25 
tDrum Corps offers .25 credits per year a.t the second a.nd 
third year levels. If a. student completes the Senior year a.s 
a. member of the Corps, she receives one full credit for the Senior 
yta.r. ('Tota.!l~ credits for the three years.) 
THIRD YEAR 
Same as Second Year with the following addition: 
Automobile Driving-Open to all third year pupils 
16 years of age, as of September . Seniors, however, 
will have a preference in scheduling. Hours of in-
struction : 2:15 -4: 15 daily for 6 weeks; one quarter 
point ( .25 ) credit. 
FOURTH YEAR 
In addition to those offered the previous three years: 
Personal Typewriting 3 .75 
Activity Typewriting 1 .2 5 
COURSES OF STUDY for THIRD YEAR 
CLASSICAL COURSE 
55 Min. Weekly 
Periods Credits 
Required subjects: 
Physical Education 1 
1. English 3 4 
2. Plane Geometry 4 
3. French 2 4 
or German 2 4 
or Spanish 2 4 
One subject must be chosen 1 
4. Biology 4 
or Chemistry '5 
or Latin 3 4 
or Ancient History 4 
or Modern History 4 
.25 
1 
1 
1 
1 
1 
1 
1 
1 
tPupils who h4ve p4Ssod 411 subjects in 
thdr first two yean may ta~c: American 
History in the Upper Middle ye4r in• 
stc4d of the Swior ye4r. Students who 
propose not to t4~e the C. E. E. B. 
examination in Social Studies are ad .. 
vi.sed to ma~c: this choice. 
SCIENTIFIC COURSE 
55 Min . Weekly 
Periods Credits 
Required oubjects: 
Physical Education 1 .25 
1. English 3 4 1 
2. Plane Geometry 4 1 
3. Chemistry 5 
4. Mech. Drawing 2 1 .25 
One aubject moat be chosen: 
5. French 2 4 
or German 2 
or Spanish 2 
4 
4 
tPupils who h4ve p4Ssod 411 subjects in 
their first two yc:ar.s may ta~c American 
History in the Upper Middle ye4r in• 
stead of the Senior ye4r. Students who 
propose not to t4ke the C. E. E. B. 
examination in Sociol Studies drc: ad~ 
vised to ma~e this choice. 
COMMERCIAL COURSE 
55 Min. !{.~~ Credits 
Required subjects: 
Physical Education 1 .25 
1. English 3 3 •7 5 
2. Bookkeeping 2 4 1 
80 or better in Bool{~eeplng l 
and/or Stenography 2 4 
80 or better in Stenogr4phy l 
3. Typewriting 2 4 
80 or better in TypewYitinf 1 
Typewriting 2 must be tal(c:n 
with Stenography 2 
4. American History 4 
One or two 1ubjecu 
must be chosen: 
5. Business Arithmetic 4 1 
6. Economics 3 .75 
or World History 3 .75 
or Electricity 4 1 
7. Biology 4 
In place of No.2, you may choo•e 
Salesmanship 3 .75 
or Consumer Problems 3 .75 
(UPPER MIDDLERS) 1953-1954 
GENERAL COURSE 
SS Min . Weekly 
Periods Credits 
Required subjects: 
Physical Education .25 
1. English 3 .75 
2. Biology 4 
or Chemistry 5 
(Algebra I Is 4 pre• requisite 
for Chemistry or Physics) 
01 Algebra 1 or 2 4 
3. American History 1 4 
One oubject must b• chosen : 
4. French 1 or 2 4 
or Latin 1 or 2 4 
or German 1 or 2 4 
or Span ish 1 or 2 4 
or Algebra 1 or 2 4 
or Geometry 4 
or Homemaking 2, 3 4 
or Industrial Arts 4 
Printing 2, 3 
80 or better in Printing 2 
W oodturning 
Machine Shop 1 
Mech. Dr. 1 3 
Mech. Dr. 2 4 
or *Fine Arts 
(with permission) 
Introductory Art 4 
Advanced Art 8 
Jewelry 4 
Pottery 4 
Lettering 2 
or Business Arithmetic 4 
or Nurses' Business 
Arithmetic 4 
or Consumer Problems 3 
or Electricity 1 4 
or Band 4 
.75 
I 
2 
1 
1 
.50 
1 
1 
.75 
1 
HOMEMAKING COURSE 
SS Min. Weekly 
Periods Credits 
Required subjects: 
Physical Education 1 .25 
1. English 3 3 .75 
2. Homemaking 3 4 1 
3. American History 1 4 1 
One oubject must be chosen: 
4. French 1 or 2 4 1 
or German 1 or 2 4 1 
01 Spanish 1 or 2 4 1 
or Biology 4 1 
or Algebra 2 4 1 
or Geometry 4 1 
*Pupils who wish to elect Fine A rts 
subjects should consult Miss 'Triplett 
for written permission. 
tD-rum Corps offers .25 credits per year 
at the second and third year levels. If 
a student completes the S enior year as 
a member of the Corps, she receives one full 
cerdit for the Senior year. ('f otal of 1 }f cred· 
its for the three years.) 
INDUSTRIAL ARTS COURSE 
SS Min. Weekly 
Periods C redi to 
Required subjects: 
Physical Education 1 .25 
1. English 3 3 .75 
2. American History 1 4 
3. Printing 3 4 
80 or better in Printing 2 
or Machine Shop 1 4 
or Electricity 4 
4. Electricity 4 1 
or Mecb. Dr. 3 . 7 5 
or Mech. Dr. z 4 
or Biology 4 1 
*FINE ARTS COURSE 
SS Min. Weeklr 
Periods Credit-s 
Required subjects: 
Physical Education .25 
1. English 3 4 1 
2. Chemistry 5 1 
or Biology 4 
3. Advanced Art 
Classes 6 1. 50 
4. Afternoon Art 
Classes 2 .50 
(twice wee~ly) 
One oubject mwt be chooen1 
5. Latin 2 4 1 
or French 2 4 1 
or Spanish 2 4 1 
or German 2 4 
or American History 4 
AGRICULTURAL COURSE 
SS Min . Weeklr 
Periods Credit> 
Required subjects: 
Physical Education 1 .25 
1. English 3 3 .75 
2. Agriculture 3 8 2 
3. American History 1 4 
ELECTIVE AND ACTIVITY 
SUBJECTS 
Open to Upper Middlers of all 
courses 
Use Activity Choice Card 
SS Min . Weekly 
Periods Credits 
Dramatics 
First Aid 
1 .27 
2 .25 
(one semester) 
Public Speaking 
Speech Improvement 
Boys' Glee Club 
Girls' Glee Club 
Band 
Music Apprec. 1 or 2 
Art (Activity) 
Jewelry 
Pottery 
Lettering 
1 
1 
2 
2 
2 
1 
2 
Drawing and Painting 
"!"Drum Corps 2 
Chorus 2 
Orchestra 1 
(6t h period Monday) 
.25 
.25 
.50 
.50 
.50 
.25 
.50 
.25 
.50 
.25 
Automobile Driving (See note at 
bottom of this page) 
Note 1: Automobile Driving is open to all third year srudents sixteen years of age, as of September 5, 1953. However, seniors 
will have preference in scheduling. 
Note 2: Automobile Driving will be given 2:15-4:15 daily for a period of approximately six weeks; one quarter point 
( .25) credit. 
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AGRICULTURAL COURSE 
The Agricultural Course is designed for students who wish 
to study Agriculture as a vocation. The course includes 
classroom instruction, farm shop training, home projects 
and field tr ips. Graduates from this course may be admitted 
to the Agriculture courses of certain colleges. Boys inter-
ested in taking Agriculture should consult Mr. Waldo. 
DISTRIBUTIVE EDUCATION COURSE 
The Distributive Education course consists of classroom 
theory and store practice, a related elective subject and 
American History. It carries full senior credit. Distributive 
Education Diplomas, issued by the State Department of 
Education in addition to Norwich Free Academy diplomas, 
are earned by those maintaining an average of 80 or better 
during their senior year. Boys or girls interested in taking 
Distributive Education in their senior year should consult 
Miss Parkhurst in the Commercial Tower or Mr. Wagner. 
FINE ARTS COURSE 
The Fine Arts Course offers preparation for entrance to a 
professional art school or college art department. A mini-
mum of 21 credits and an 80 average in all subjects will be 
required for a Fine Arts Diploma. Twelve credits must be 
earned in academic subjects; a minimum of 6 afternoon art 
classes must be taken. Students must buy supplies for ad-
vanced classes. 
Since requirements for art schools differ widely, special 
arrangements may be made to prepare for specific schools. 
The course may be taken on college preparatory level by 
including algebra, geometry, and two years of a language. 
The alternative course, which would substitute General 
Mathematics for Algebra, General Science for Geometry 
and omit languages, would require that the two year 
American History course be taken as for the General 
diploma. This alternative sequence is preparatory for a 
limited number of professional schools. Students who wish 
to take the Fine Arts Course should have their schedules 
checked by Miss Triplett. 
HOMEMAKING COURSE 
This course offers instruction and practical experience in 
cooking, sewing, child care, home management, and related 
activities. This course, with some modification, prepares 
students for further education in the area of homemaking. 
INDUSTRIAL ARTS COURSE 
The Industrial Arts Course is designed to meet the needs 
of students who are interested in practical pre-vocational 
activities. This is not a trade course, but does offer excellent 
basic work to those who plan to attend a State Technical 
School or a similar institution, or who plan to go directly 
into industry. 
EXPLORATORY COURSE 
The name "exploratory" defies the purpose of this course; 
that is, the student will be given an opportunity to obtain 
a limited experience in the various areas offered in the 
department. Rather than concentrate upon one phase in 
the area, an attempt will be made to scan the larger aspects 
in the fields offered. 
For the first year the course includes one semester's work 
in graphic arts and one in woodwork. Students take both 
subjects in alternate semesters. 
For the second year the course includes machine shop and 
mechanical drawing. Here again students take both sub-
jects in alternate semesters. There are no failures in the 
course providing the students are willing to work. Only 
those who are lazy and deliberately refuse to work will be 
classified as failures. 
For the third and fourth years, students may choose one of 
the four Industrial Art subjects for a full time one point 
credit or discontinue work entirely in Industrial Arts and 
choose other subjects as offered in the choice booklet. 
HIGH SCHOOL DIPLOMA 
Students who accumulate the required number of 17 
credits for graduation but fail to meet specific course 
requirements will be awarded a high-school diploma. Of 
the 17 units required for the high-school diploma, four 
units must be in English and one unit must be in Ameri-
can History and one in Physical Education. 
With the exception of grouped art subjects, Senior Scientific Trigonometry, and Scientific Mechanical Drawing, all other 
subjects that meet less than three times a week will be marked only as "credit" or "fail" (cr.- f.). The subjects mentioned 
above will carry the usual arithmetical grade. 
All subjects for which an arithmetical grade is given will be included in calculating the pupil's rank in class regardless 
of course selection. 
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ENGLISH 1 I 2, 3, 4 
JUNIOR 
The aims of Junior English are to develop ability in 
recognizing, writing, and speaking sound English sen-
tences, and to aid the continuous growth of the student's 
reading speed and comprehension in fictional and non-
fictional literature including magazines. 
LOWER MIDDLE 
Second-year English will concentrate on using sentence 
structures necessary for good paragraph development in 
oral and written work. Pupils will be encouraged to-
ward independence in reading based upon model selec-
tions reviewed in class. Techniques in reading for dif-
ferent purposes will also be stressed. 
UPPER MIDDLE 
Third-year English is intended to encourage growth in 
written and oral expression beyond the sentence and 
paragraph in basic literary forms. Texts are mainly 
American, and the pupil is guided toward materials 
agreeable to him as an individual. Literary technique 
and reading skills are emphasized to a greater degree 
than in previous years. The Commercial course also de-
mands good business-letter writing ability. 
SENIOR 
Fourth-year English courses are intended to complete a 
pupil's fundamental training in spoken and written 
English so that he can take his place successfully in 
society, the business world, or college. 
The basic literature is mainly English, and the pupil is 
constantly urged and guided toward giving more time 
to reading for pleasure and information. By establishing 
good reading habits and practicing a variety of reading 
skills the student may take from the course an apprecia-
tion of, and an ability to evaluate books and magazines 
and a desire to continue "on his own" his growth in 
reading beyond high school. 
FIRST AID 
This subject is a brief survey of the methods for immediate 
and temporary care to be given victims of common acci-
dents and sudden illnesses. 
FINE ARTS 
Fine Arts subjects offer art experiences as part of general 
education, leading to understanding and appreciation of 
art in everyday life; also these subjects provide a sound 
pre-professional art training. 
DESIGN 1 
This subject develops originality through experiments 
in organization of line, form, and color. It acquaints the 
student with the basic rules of arrangement. 
DESIGN 2 
Design 2 includes experimentation and study of basic 
design, progressing into application of principles to 
commercial art. 
DESIGN 3 and 4 
These subjects develop technical skills and apply 1st and 
2nd year background to silk screen printing and other 
practical problems of design. 
DESIGN, PICTORIAL 
Here the pupil studies the application of design prin-
ciples to commercial art and to story and book illus-
tration. 
DRAWING 1 
Learning to see is the important objective of this course. 
Students make studies in line, value, and form, expressing 
visual facts in terms of the medium used. Many different 
materials are studied. 
DRAWING 2 
Drawing 2 consists of continued problems in drawing 
and painting from nature and imagination. Also the 
pupil is introduced to block printing and other tech-
niques. 
DRAWING, ADVANCED AND PAINTING 
The content here concerns still life painting and creative 
painting, chiefly in oils. Problems range from meticulous 
rendering of objects to expression of form through color 
planes or composite views. Color, texture, form, and 
composition are studied through a variety of experiments. 
JEWELRY 1 
Simple exercises to acquaint the student with the use of 
tools are followed by problems in silversmithing, jewelry, 
and stone setting. 
JEWELERY, ADVANCED 
Students progress beyond the 1st year problems accord-
ing to their individual abilities. An enamel kiln is avail-
able for advanced work. 
POTTERY 1 
The subject is planned to acquaint the student with clay 
and its possibilities. Starting with simple handbuilt 
pieces, students progress to more difficult problems ac-
cording to their abilities. Wheel work, casting, decorat-
ing, and modeling are included in the course. 
POTTERY, ADVANCED 
Here the pupil follows a continuation of clay problems 
with progress determined by the ability and interest of 
the individual. 
LETTERING 
This subject is considered as a practical application of 
design principles and drawing skills. The student learns 
to use various types of lettering pens and brushes. 
CRAFTS DESIGN AND CRAFTS POTTERY 
This is an introductory course planned to acquaint the 
student with basic design and drawing in connection 
with work in clay and other 3-dimensional materials. 
HISTORY OF ART 
The material here consists of an introduction to the art 
of the past in relation to contemporary art and the stu-
dents' own art interests. Colored slides, Slater Museum 
Exhibitions, and Peck Library materials are studied. 
ACTIVITY ART (Pottery, Jewelry, Drawing 
and Painting) 
These subjects are open to those students who cannot be 
scheduled for regular art classes. Pupils are introduced 
to the arts from the standpoint of enjoyment and ap-
preciation. They experiment with a variety of materials 
and techniques. 
AFTERNOON ART CLASSES 
OUTDOOR SKETCH 
Students work from nature when weather permits, and 
continue the study of composition and technique through 
indoor problems. Transparent watercolor is the medium 
chiefly used. 
PORTRAIT 
Here the pupil draws from the model with emphasis 
upon understanding the construction of the head. Many 
different artists' materials are used. 
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HOMEMAKING 2 
Includes: 
(a) food study, emphasizing buying and preparation of 
family meals 
(b) personality development as affected by grooming 
procedures and appreciation of correct dressing 
(c) construction of garments suited to early teens 
(d) entertaining at teas and luncheons 
(e) what to do when there is sickness in the home. 
ADVANCED HOMEMAKING 3 
Offers units in: 
(a) clothing construction suitable to the teen-ager in 
school and social situations 
(b) experiences in social procedures with before and 
after discussions of events involved 
(c) food study and preparation for special group needs, 
such as, infants, the aged, certain invalids 
(d) effective use of leisure time and successful enter-
taining 
(e) recognition of different architectural styles repre-
sented locally. 
SENIOR HOMEMAKING 
Units present: 
(a) methods for care and re-conditioning of clothing 
(b) opportunity for making tailored suits, coats or gar-
ments for others 
(c) study of household textiles; their care, use and spe-
cial construction 
(d) personality pointers for home interiors 
(e) experiences in reading house plans; developing or 
selecting plans for THE home 
(f) occasions involving quantity cooking and large-
scale entertaining 
(g) survey of vocations and careers of homemakers. 
JUNIOR BUSINESS TRAINING 
Here the student is introduced to such fields as: in-
surance, banking, communications, and transportation. 
Through this course the student will get a basic business 
vocabulary and will be given many practical problems to 
gain a better understanding of various business fields. 
LATIN 1, 2, 3, 4 
(a) Classical Latin aims through mastery of vocabulary 
forms and fundamentals of grammar to develop ( l) an 
increasing ability to read and comprehend Latin, ( 2) to 
develop through this medium a better understanding of 
the meaning of, and use of, English words and principles 
of English grammar, ( 3) to create something of an histor-
ical and cultural background. 
(b) General Latin is a less intensive course with greater 
emphasis on historical and cultural background. 
HINE SHOP 1, 2 
Machine Shop 1 and 2 includes the use and care of hand 
tools, precision measuring instruments, and laying out 
tools; it also teaches one how to make and read working 
drawings and how to set up and operate various machine 
tools, such as the engine lathe, milling machines, and the 
shaper. In the welding shop, arc welding has now become 
an integral part of the machine course. The shop also has 
a forge where metal is shaped, hardened, and tempered. 
THEMATICS 1 
This subject provides the basis for quantitative thinking. 
It includes the basic elements of arithmetic and algebra. 
For the advanced student it leads directly into Algebra II. 
MATH. II (LOWER GENERAL) 
Mathematics here is a continuation of mathematics I with 
the emphasis upon the practical application of quantitative 
thinking as exemplified in algebra and the more analytical 
approach as exemplified in plane geometry. 
The emphasis here is not upon covering a predetermined 
number of axioms or theorems but upon quantitative under-
standing and reasoning. 
(GENERAL MATHEMATICS NOTE) 
General subjects in Algebra, Geometry, Solid Geometry, 
and Trigonometry are the same as for Classical and Scien-
tific courses, but are less rigorous and emphasize the appli-
cation of facts rather than theoretical discusssion. 
MECHANICAL DRAWING 1, 2 
(General and Industrial Courses) 
The aims of this course are to inspire the student with 
the desire to learn more about the "Language of the 
Engineer," develop skill, and acquire an appreciation of 
fine work. The course includes the practice of lettering, 
the use of tools, theory of shape and size description, 
pictorial drawing, sectional and auxiliary views, revo-
lutions, machine fasteners, assembly drawings, elemen-
tary sheet-metal drawing and architectural drafting. 
(Scientific Course) 
This course is offered on a three year basis as a pre-
requisite to college descriptive geometry. 
Practice work is done in lettering, use of tools, inking, 
theory of shape and size description, othographic and 
isometric projections, auxiliary views, developments, 
and intersections. 
MUSIC 
BAND 
The band is open to students of all classes who play 
a band instrument. To qualify for this course, the stu-
dent must be able to play at sight a simple melody. The 
school will furnish players with the larger instruments 
such as the BASS HORN, TROMBONE, BARITONE, 
MELLOPHONE, TENOR SAXOPHONE, BARITONE 
SAXOPHONE, and DRUMS. The smaller instruments 
-TRUMPET, CLARINET, ALTO SAXOPHONE, etc. 
must be furnished by the individual player. The music 
played will include varied kinds of composition-
marches, overtures, tone-poems, waltzes, popular music, 
etc. During rehearsals, emphasis will be directed toward 
rhythm, tone, intonation, technic, dynamics, and inter-
pretation in playing. The instrument played should be 
listed on the choice card. 
BAND AND ORCHESTRA PREPARATION 
This course offers instruction in playing a band or 
orchestral instrument (exclusive of piano) in prepara-
tion for admission to the high school band or orchestral 
groups. If a school instrument is not available, the stu· 
dent may be required to furnish his own. 
BOYS' GLEE CLUB 
This course is open to boys from all four classes. Prac-
tice will be given in songs written in unison, two, three 
and four part harmony. Diction and breath control will 
be stressed through vocal exercises and songs. 
CHORUS 
This course is open to boys and girls of the Upper and 
Senior classes and especially talented Lowers. It consists 
of singing of various types of choral numbers in four 
and eight part harmony. A voice test will be given to all 
students before they are permitted to take this course. 
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SOCIAL STUDIES 
This subject helps the pupil to understand the major prob-
lems of the teen-ager in order that he may get along better 
with his family and friends and become a good citizen of 
the school and the community. Through the use of movies, 
field trips, and a textbook, the student learns how the local, 
state, and national governments are run and how to prac-
tice democracy in his everyday life. Weekly Current Events 
papers inform him about world news and geography. 
SPANISH 1, 2, 3 
This subject aims ( 1) to develop in the student the ability 
to read the language with understanding, ( 2) to acquire 
some skill in written and spoken Spanish, and ( 3) to de-
velop an appreciation and tolerance of the customs, cul-
tures, and civilizations of those people whose language we 
are studying. Therefore, the course aims specifically to 
build up a general vocabulary, to stress the fundamentals 
of Spanish grammar, to develop expression in Spanish as 
the student advances, and to promote understanding of 
another people by means of discussion and our excellent 
audio-visual aids. Club activities help to carry out these 
aims. 
SPEECH IMPROVEMENT 
This subject is designed to help those with actual physical 
speech difficulties--stammer, lisp, cleft palate, etc. It will 
also help to eliminate foreign accent. It stresses the physio-
logical aspects of speech and consists almost entirely of 
individual exercise and drill. Speech before the group 
serves as an incentive to and check on improvement. 
STENOGRAPHY 1 
This subject introduces the student to Gregg shorthand 
theory. Emphasis is placed on reading and writing short-
hand; also, spelling and correct grammatical usage is de-
manded in order to pave the way to Stenography 2. 
STENOGRAPHY 2 
The subject is open to students who have completed Stenog-
graphy 1 with a grade average of 80 or over and who show 
ability in typewriting and English as well. The course in-
cludes dictation and transcription of various business let-
ters. Spelling, vocabulary-building, and grammar are 
emphasized. 
STENOGRAPHY 3 
The main purpose of this subject is to develop speed and 
accuracy in advanced dictation and transcription. It is only 
for students who have reached a speed of 80-100 words per 
minute in Stenography 2. 
TRIGONOMETRY 
This is a complete college course. It includes measurement 
of triangles for surveying and navigation and formulae and 
principles used in more advanced mathematics. 
TYPEWRITING 1 
This subject consists of a study of the working parts of the 
typewriter, the standard keyboard; the development of 
correct habits of posture, rhythm, touch, and accuracy; 
arrangement, style, and general makeup of letters; founda-
tion for speed. 
TYPEWRITING 2 
Typewriting 2 includes a further study of the business 
letter; punctuation; arrangement; tabulation; copying and 
correcting manuscripts; legal and business forms. Ad-
vanced drill-work and copy-work increases speed and 
accuracy in typewriting. 
TYPEWRITING 
PERSONAL-3 Periods 
ACTIVITY;- l~Period 
This subject is offered for those pupils who do not have 
the time or need for a full typing course. The personal-use 
learner develops skill on personal correspondence, manu-
scripts, themes, programs, notices, and the like. 
WOODWORK 
The subject includes: the care and use of woodworking 
tools, shop safety, characteristics of lumber and wood, the 
layout and construction of common joints, finishing proc-
esses, shop mathematics, planning and making a working 
drawing of a selected project and constructing the project 
from the working drawing. 
WOODTURNING 
Woodturning includes the care and safe operation of a 
woodturning lathe with its accessories and tools; it also 
consists of shop mathematics and making projects on the 
lathe from a working drawing. 
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